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DEGREE Checklist
Early Childhood Education

Student Name

2007-2008 Catalog

FALL SEMESTER

Department of Education
Newberry College

Advisor Name

FRESHMAN

SPRING SEMESTER

COL 101: Introduction to College Life

EDU 101: Introduction to Early Childhood Teaching
ENG 111: Freshman Composition

HIS 111:  Survey of Civilization

BI1O 101: Principles of Biology

ART 181/MUS 150/THE 110:___

16 semester hours; 16 Values Based Learning hours
Cumulative GPA

FALL SEMESTER

WA wWwWEkN

SOPHO

COL 102: College Life

EDU 224: Foundations of Teaching and Learning (12)
ENG 112: Introduction to Literature and Research Paper
SCI 110: Introduction to Earth Science

HIS 112: Survey of Civilization

AREA F: Religion and Values

17 semester hours; 12 field experience hours
Cumulative GPA

MORE
SPRING SEMESTER

W w s WwWE

15 semester hours; 24 field experience hours
Cumulative GPA

15 semester hours
Cumulative GPA

EDU 230: Human Development and Learning (24) 3 | EDU 232: Working with Exceptional and Diverse Learners (16) 3
ECE 233: Introduction to Early Childhood Education 3 | ECE 251: Math Concepts 3
MAT 221: Basic Concepts of Mathematics 3 | HIS 122: The United States 3
ENG 221 or higher ____ 3 | MAT 222: Geometry for ECE/ELE Teacher 3
AREA F: Religion and Values ___ 3 | ART/MUS/THE (Satisfy C.3) 3
PHE ____ : Activity Course 1 | PHE ___ : Activity Course 1
16 semester hours; 24 field experience hours 16 semester hours; 16 field experience hours through field trips
Cumulative GPA Cumulative GPA
JUNIOR

FALL SEMESTER SPRING SEMESTER
EDU 341: Classroom Environment in ECE/ELE (24) 3 | ECE 352: Literacy Development in Young Children 3
EDU 382: Technology and Teaching 3 | ECE 439: Methods and Materials for Math/Sci (12) 3
ECE 351: Lang. Dev. and Comm. Skills: Young Children 3 | PHE 310: Personal and Community Health 3
SCI1 120: Introduction to Physical Science 4 | ART 372: Art for ECE/ELE Teacher 3
AREA F: Religion and Values ___ 3 | AREAF: Religion and Values ___ 3
PHE 255: Motor Development and Movement Education 3
19 semester hours; 24 field experience hours 15 semester hours; 12 field experience hours
Cumulative GPA Cumulative GPA

SENIOR

FALL SEMESTER SPRING SEMESTER
ECE 437: Teaching an Integrated Curriculum (12) 3 | EDU 480 Internship 12
ECE 438: Methods and Materials for ELA/SS (12) 3 | EDU 483 Internship Seminar 3
MUS 370: Music for ECE/ELE Teacher 3
ENG 251: World Literature 3
SPE 110: Public Speaking 3

Restricted Courses: Student must be fully admitted to the teacher education program before being allowed to enroll in these courses.

Students must take the PRAXIS 11 Series prior to graduation: 1) Principles of Learning and Teaching and 2) Specialty Area

*A grade of C or better must be earned.






Department of Education
Newberry College
ADMISSION REQUIREMENTS

Circle the appropriate response:

I have earned and maintained a cumulative GPA of 2.5 or higher.

Yes No
I have completed 45 semester hours of coursework.

Yes No
For transfer students: | have a cumulative GPA of at least 2.5
based on a minimum of 15 hours completed at Newberry College. Yes No
I have completed EDU 101-104, 224, and 230 with a grade of no
less than C in each course. Yes No
I have passed all three portions of the PRAXIS 1.

Yes No
I have written my admissions essay.

Yes No
I have completed my admissions application in Live Text.

Yes No
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DEGREE Checklist
Early Childh E ion

Student Name

2008-2009 Catalog

FALL SEMESTER

Department of Education
Newberry College

Advisor Name

FRESHMAN

SPRING SEMESTER

COL101: Introduction to College Life

EDU 101: Introduction to the Teacher Education Program
ENG111: Freshman Composition

PSY120: General Psychology

MAT 221: Basic Concepts of Mathematics

MUS 150: Introduction to Music Literature

PHE __: Activity Course

16 semester hours; 10 Value Based Learning hours
Cumulative GPA

P owww® e

SOPHO

COL 102: College Life

EDU 224: Foundations of Teaching and Learning (12)
ENG 112: Introduction to Literature and Research Paper
SCI 110: Introduction to Earth Science

MAT 222: Geometry for the Elem Teacher

HIS 122: United States

17 semester hours; 12 field experience hours
Cumulative GPA

MORE

W W N wWwweE

15 semester hours; 24 field experience hours
Cumulative GPA

15 semester hours
Cumulative GPA

FALL SEMESTER SPRING SEMESTER
EDU 230: Human Development and Learning (24) 3 | EDU 232: Working with Exceptional and Diverse Learners 3
ECE 233: Early Childhood Curriculum and Assessment 3 | ECE 251: Math Concepts for Young Children 3
ENG 251: World Literature 3 | PHE 255: Motor Development and Movement Education 3
SCI 120: Introduction to Physical Science 4 | PHE : Activity Course 1
AREA F: Religion and Values 3 | BIO 101: Principles of Biology 4

SPE 110: Public Speaking 3
16 semester hours; 24 field experience hours 17 semester hours; 16 hours for field trips/visits to schools
Cumulative GPA Cumulative GPA
JUNIOR

FALL SEMESTER SPRING SEMESTER
EDU 341: Classroom Environment in ECE/ELE (24) 3 | ECE 352: Literacy Development 3
EDU 382: Technology and Teaching 3 | ECE 439: Methods and Materials for Math/Sci 3
ECE 351: Language Development 3 | PHE 310: Personal and Community Health 3
AREA F: Religion and Values 3 | ART 372: Art for ECE/ELE Teacher 3
ART 211: Art Awareness 3 | AREA F: Religion and Values 3
15 semester hours; 24 field experience hours 15 semester hours; 24 field experience hours
Cumulative GPA Cumulative GPA

SENIOR

FALL SEMESTER SPRING SEMESTER
ECE 437: Teaching an Integrated Curriculum 3 | EDU 480 Internship 12
ECE 438: Methods and Materials SS 3 | EDU 483 Internship Seminar 3
MUS 370: Music for ECE/ELE Teacher 3
AREA F: Religion and Values 3
SOC 101, 102 or 307 3

Restricted Courses: Student must be fully admitted to the teacher education program before being allowed to enroll in these courses.

Students must take the PRAXIS 11 Series prior to graduation: 1) Principles of Learning and Teaching and 2) Specialty Area

*A grade of C or better must be earned.






Department of Education
Newberry College
ADMISSION REQUIREMENTS

Circle the appropriate response:

I have earned and maintained a cumulative GPA of 2.5 or higher.

Yes No
I have completed 45 semester hours of coursework.

Yes No
For transfer students: | have a cumulative GPA of at least 2.5
based on a minimum of 15 hours completed at Newberry College. Yes No
I have completed EDU 101, 224, and 230 with a grade of no less
than C in each course. Yes No
I have passed all three portions of the PRAXIS 1.

Yes No
I have written my admissions essay.

Yes No
I have completed my admissions application in Live Text.

Yes No

Early Childhood Recommended Elective Concentrations

Concentration 1 — Add on Certification in Elementary Education
ELE 221 — Children’s Literature (Spring Only)
ELE 353 — Teaching of Reading in the Elementary Classroom (Spring Only)

Concentration 2 — Spanish
SPA 101
SPA 102
SPA 105
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Conceptual Framework Graphic and Mission


		Item Analysis Report



		Element

		# Times Assessed



		1a

		Knowing and understanding young children’s characteristics and needs

		6



		1b

		Knowing and understanding the multiple influences on development and learning

		7



		1c

		Using developmental knowledge to create healthy, respectful, supportive, and challenging


learning environments

		6



		2a

		Knowing about and understanding family and community characteristics

		9



		2b

		Supporting and empowering families and communities through respectful, reciprocal


relationships

		8



		2c

		Involving families and communities in their children’s development and learning

		8



		3a

		Understanding the goals, benefits, and uses of assessment

		13



		3b

		Knowing about and using observation, documentation, and other appropriate assessment


tools and approaches

		18



		3c

		Understanding and practicing responsible assessment

		20



		3d

		Knowing about assessment partnerships with families and other professionals

		18



		4a

		Knowing, understanding, and using positive relationships and supportive interactions

		12



		4b

		Knowing, understanding, and using effective approaches, strategies, and tools for


early education

		37



		4c

		Knowing and understanding the importance, central concepts, inquiry tools, and structures


of content areas or academic disciplines

		31



		4d

		Using own knowledge and other resources to design, implement, and evaluate meaningful,


challenging curriculum to promote positive outcomes

		32



		5a

		Identifying and involving oneself with the early childhood field

		7



		5b

		Knowing about and upholding ethical standards and other professional guidelines

		8



		5c

		Engaging in continuous, collaborative learning to inform practice

		5



		5d

		Integrating knowledgeable, reflective, and critical perspectives on early education

		8



		5e

		Engaging in informed advocacy for children and the profession

		3





Item Analysis Report Referenced in Section V


		Section IV Assessment #1


Licensure Assessment: PRAXIS II Examination


Education of Young Children (0021)


2007-2010





A. Description of the Assessment: 


The PRAXIS II, Education of Young Children exam, is intended primarily for prospective teachers of young children (birth to age eight). It is based on a teaching approach that emphasizes the active involvement of young children in a variety of play and child-centered activities that provide opportunities for choices, decision-making, and discovery. The test is designed to assess the examinee's knowledge about pedagogy and content, the relationship of theory to practice, and how theory can be applied in the educational setting. Also included are multicultural influences; diversity; variations in development, including atypical development; and how they affect children's development and learning. Six constructed-response questions focus on one of the following areas: diversity, the learning 
environment, professionalism, assessment, curriculum, and instruction, relationships with families. The test was designed to align with the National Association for the Education of Young Children's NAEYC Standards for Early Childhood Professional Preparation (2001). The test may contain some questions that will not count towards the examinee's score. The exam is one of the state licensure tests for South Carolina and the passing score of 158 has been set by the state.

B. Alignment of the Assessment with NAEYC Standards:


		Content Categories

		NAEYC Standards/Elements



		I. Child Development and Foundations        

		1a, 1b, 2a



		II. Curriculum and Instruction

		4a, 4b, 4c,



		III. Diversity,& Exceptional Needs & Supporting the


Learning Environment

		1a, 1b, 4d



		IV. Relationships with Families and Communities and Professional ism

		2a, 2c, 5a, 5b, 5d,



		V. Assessment

		3a, 3b, 3c, 3d



		VI. Diversity and Learning Environment

		2a,2c, 3d, 4c, 4d



		VII. Relationship with Families and Professionalism

		2a, 2c, 5a, 5b, 5d,



		VIII. Assessment, Curriculum, and Instruction

		 3a, 3b, 3c, 3d, 4d





C. Analysis of Data Findings:

· Percentage of candidates passing the PRAXIS II Education of Young Children (state pass score of 158) has been 100 % for three consecutive years.


· All candidates exceeded the State pass score of 158 for three consecutive years.

· The mean candidate score has varied by only two points for three years.

· The lowest score for all three years was 161, and the highest score for all three years was 196.


D. Interpretation of Data as Evidence of Meeting NAEYC Standards:

Only one candidate took the PRAXIS II Education of Young Children in 2007-2008 as this was a new program. This candidate had lower scores on the following sections:  II. Curriculum and Instruction (4a, 4b, 4c,), V. Assessment (3a, 3b, 3c, 3d), and VI. Diversity and Learning Environment (2a, 2c, 3d, 4c, 4d).  Due to the fact that only one student took the exam, the disaggregation of the data for this year is not as indicative of strengths and weaknesses as that of the next two consecutive years. The 2008-2009 and 2009-2010 data shows that candidates performed well on: II. Curriculum and Instruction (4a, 4b, 4c), III. Diversity,& Exceptional Needs & Supporting the Learning Environment (1a, 1b, 4d), IV. Relationships with Families and Communities and Professionalism (2a, 2c, 5a, 5b, 5d), V. Assessment (3a, 3b, 3c, 3d), VI. Diversity and Learning Environment (2a, 3d, 4c, 4d), VII. Relationship with Families and Professionalism (2a, 2c, 5a, 5b, 5d,), and VIII. Assessment, Curriculum, and Instruction (3a, 3b, 3c, 3d, 4d). While overall PRAXIS II scores are strong, and Newberry College students exceeded the State pass score, 2008-2009 and 2009-2010 data shows that candidates did not perform at a level which meets faculty expectations on section I. Child Development and Foundations (1a, 1b, 2a). College faculty need to review this section of the PRAXIS II and make sure that course content is highly aligned with what students are expected to know on this section.

E: Assessment Tool N/A

F: Scoring Rubric N/A

G. Candidate Data Derived from Assessment – see below

		ECE Assessment #1

		NAEYC Standards/Elements



		 

		 

		 

		 

		 

		 

		 

		2a, 2c, 5a, 5b, 5d

		 



		2007-2010
0021 Summative Data Scores

		1a, 1b, 2a

		4a, 4b, 4c, 

		1a, 1b, 4d

		2a, 2c, 5a, 5b, 5d

		3a, 3b, 3c, 3d

		 2a, 2c, 3d, 4c, 4d 

		

		3a, 3b, 3c, 3d, 4d



		Year

		Number of Candidates

		Overall % of Candidates Passing

		State Pass Score

		Mean  Candidate Score

		Range of Candidate Scores

		I. Child Development and Foundations Mean % Score of Correct Items

		II. Curriculum and Instruction Mean % Score of Correct Items

		III. Diversity,& Exceptional Needs & Supporting the Learning Environment  Mean % Score of Correct Items

		IV. Relationships with Families and Communities and Professional ism Mean % Score of Correct Items

		V. Assessment Mean % Score of Correct Items

		VI. Diversity and Learning Environment Mean % Score of Correct Items

		VII. Relationship with Families and Professionalism Mean % Score of Correct Items

		VIII. Assessment, Curriculum, and Instruction Mean % Score of Correct Items



		

		

		

		

		

		

		

		

		

		

		

		

		

		



		2009-2010

		N=10

		100%

		158

		175

		161-196

		51%

		78%

		73%

		85%

		70%

		73%

		78%

		71%



		2008-2009

		N=3

		100%

		158

		176

		171-182

		52%

		82%

		76%

		83%

		76%

		75%

		64%

		75%



		2007-2008

		N=1

		100%

		158

		177

		177

		75%

		59%

		83%

		80%

		38%

		58%

		75%

		83%



		2007-
2010

		N=14

		100%

		158

		176

		161-196

		59%

		73%

		77%

		83%

		61%

		69%

		72%

		76%





Assessment 1


		Section IV Assessment # 2


Course Grades


2007-2010





A. Description of the Assessment:  


Newberry College is a liberal arts institution that places strong emphasis on the general education core. In addition to other content areas, early childhood education candidates are required to complete six hours of Mathematics instruction, nine hours of History and Social Sciences, twelve hours of English, twelve hours of Sciences with labs, twelve hours of Arts and Music, and eight hours of Physical Education. These courses, when combined with the content area methods courses in the major, provide a strong foundation in the content for which early childhood candidates are prepared to teach. 


The grade point averages of twelve key content courses comprise Assessment #2. The content areas covered in these courses are: art, music, math, literacy, social studies, science, health, movement and a course that ensures that early childhood candidates are skilled in the best practice of the integration of all subject areas for young children. In ECE 438, Methods and Materials for Social Studies, candidates are exposed to the NCSS social studies strands. While they do take 9 hours of social studies content, this particular course is being included as a content course because candidates only learn of these strands and how to apply them in this class.  ECE 439, Methods and Materials for Science and Math, is also being included as a content course because candidates learn kit based math and science content and programs. All twelve of these courses directly address the content areas, have key content assignments built into the courses, and are required of all early childhood candidates. These courses have been selected by the faculty as the primary content courses. The grades for these courses are used as indicators of the candidates’ content knowledge using a traditional 4.0 scale for grade calculations.  


B. Alignment with Standards:


		Course Name & No.

		SPA Standards/Elements



		ART 372 Art for Early Childhood/Elementary Teachers. (3)

		4b, 4c, 4d



		MUS 370  Music for Early Childhood/Elementary Teachers. (3)

		 4b, 4c, 4d



		ECE 251 Math Concepts for Young Children. (3)

		4b, 4c, 4d



		ECE 352 Literacy Development and Young Children. (3)

		4b, 4c, 4d



		ECE 437 Teaching an Integrated Curriculum. (3)

		4b, 4c, 4d



		ECE 438 Methods and Materials for Social Studies. (3)

		4b, 4c, 4d



		ECE 439 Methods and Materials for Science and Mathematics. (3)

		4b, 4c, 4d



		PHE 210  Personal and Community Health (3)

		4b, 4c, 4d



		PHE 255 Motor Development and Movement Education (3)

		4b, 4c, 4d



		SCI 110 Introduction to Earth Science (3)

		4b, 4c, 4d



		MAT 221 Basic Concepts of Mathematics (3)

		4b, 4c, 4d



		MAT 222 Geometry for the ECE/ELE Teachers (3)

		4b, 4c, 4d





A description of the courses is attached as Assessment 2a


C. Analysis of Data Findings:


· In all three years, 100% of the candidates passed ART 372 (4b, 4c, 4d), MUS 370 (4b, 4c, 4d), PHE 210 (4b, 4c, 4d) and PHE 255 (4b, 4c, 4d) with a grade of C or better.

· In 2007-2008, 83% of the candidates passed ECE 252 Math Concepts for the Young Children (4b, 4c, 4d) with a grade of C or better, and in 2008-2009 and 2009-2010, 100% of the candidates passed the course with a grade of C or better.


· In 2007-2008, 88% of the candidates passed ECE 352 Literacy Development and Young Children (4b,4c,4d) with a grade of C or better; in 2008-2008, 92% of the candidates passed the course with a grade of C or better; and in 2009-2010, 100% of the candidates passed the course with a grade of C or better.


· In all three years, 88% of the candidates each year passed ECE 437 Teaching an Integrated Curriculum (4b,4c,4d) with a grade of C or better.


· In all three years, 100 % of the candidates passed ECE 438 Methods and Materials for Social Studies (4b, 4c, 4d) and ECE 439 Methods and Materials for Science and Mathematics (4b, 4c, 4d) with a grade of C or better.

· Students have the weakest overall grades in the SCI 110 and MAT 222. In 2009-2010, the percentage meeting requirement took a huge dip with 25% of the ECE majors taking SCI 110 meeting the minimum requirement of C or better on the first attempt and 55% meeting  the minimum requirement of C or better in MAT 222 on the first attempt.

D. Interpretation of the Data as evidence for meeting the standard

These data indicate to faculty members that the early childhood candidates meet and exceed the standards for demonstration of content knowledge. Based on this assessment, candidates demonstrate the strongest content area knowledge in the related arts. The weakest areas of coursework, even though still above the required C (2.0) for all years except 2009-2010, are the earth science course and the geometry course. Faculty believe that this dip in grades occurred because ECE majors are now encouraged to take these courses as freshmen instead of later in the program. It is during these courses that all candidates have the opportunity to experience the rigor of the early childhood curriculum and those who do not make a C or better must retake the classes or change to another major.  The numbers of candidates taking the math and science courses are much higher than other early childhood content courses. These courses are taken during the freshman or sophomore year before admission to the teacher education program and help to steer students toward academic areas suitable to their academic skills. The math and science faculty and the early childhood education faculty collaborate on providing a strong math curriculum that meets the NAEYC, NCTM and NSTA standards.  Overall, early childhood education candidates are exceptional students who do well in all coursework and take pride in doing well in every situation. The faculty feels confident that based on the alignment with the NAEYC standards 4b, 4c, and 4d, and the corresponding assignments and assessments included in the target courses, the final grades for the selected courses in the content areas indicate that the candidates are well prepared to teach these content areas in an early childhood setting.

E. Assessment Tool  -


NEWBERRY COLLEGE GRADING SYSTEM (copied from College Catalog, pgs.38-9)

The grade-point average (GPA) is based on grade points earned at Newberry College and semester hours attempted (excluding courses with grades of “W”, “P”, “S”, “I”, “U”, “NC”, and “NR”, and excluding courses that may not be applied to the baccalaureate degree).


Grades transferred from other institutions will not be used to compute the GPA.


For each semester hour attempted, grade points are awarded for the grades as follows:

GradePoints:

A 
4.0 Excellent


B+
 3.5 Very good


B 
3.0 Good


C+ 
2.5  Above average


C 
2.0  Average


D+
 1.5 Below average


D 
1.0 Passing


F 
or
U 
0.0 
Failing


P 
or 
S 
0.0 
Passing with the equivalent of a “C” grade or better

FA 


0.0 
Failing for Excessive Absences

The following symbols are also used:


W Withdrew; Not Failing NC No Credit


I Incomplete NR No Grade Reported


The grade of Incomplete (i.e., “I”), is to be given to a student only in extenuating circumstances. An


Incomplete (“I”) must be removed by Reading Day of the following semester. Failure to remove the “I” will change the grade to “F”. The grade-point average will be adjusted to include the grade awarded.


Semester Grades:


Semester grades are based on daily class or laboratory work, tests, and other work, and the final examination. Written examinations are required in all subjects at the end of each semester, except in certain laboratory or practical courses. Complete reports of grades and credits are sent by the Registrar to the student, or parent, as designated by the student when all financial obligations are met. The report may also state other facts concerning the student’s academic standing. The purpose of the report is not only to inform the student and/or the parents, but to secure the cooperation of all concerned with the College in bringing the student to the highest possible academic achievement.


EDUCATION DEPARTMENT GRADING POLICY


		Grading Scale: Rubrics will be given for each assignment. The scale for each rubric will be 0 to 4 points.


Candidates are required to score a C or better in each education class.




		3.7 <  A   ≤ 4


3.3 <  B+  ≤ 3.7


2.7 <  B   ≤  3.3


2.3  <  C+ ≤  2.7


1.8 <  C  ≤  2.3


1.3  <  D+  ≤ 1.8


0.8 <  D    ≤ 1.3


         F    ≤ 0.8





F.  Scoring Rubric N/A


G.  Data Chart for Content Grades –see below


CONTENT GRADES SUMMARY 2007-2010


		NAEYC


Standard

		Content Course

		College Grade Requirement

		Number of Students, Mean, Range, and % Meeting Grade Requirement



		

		

		

		2007-2008

		2008-2009

		2009-2010



		4b, 4c, 4d

		Art 372

 Art for Early Childhood/ Elementary Teachers (3)

		Grade must be a “C” or better




		Number = 5


Range = 4.0


Mean = 4.0


Met Requirement = 100%

		Number = 12


Range = 4.0


Mean = 4.0


Met Requirement = 100%

		Number = 9


Range = 2.0 – 4.0


Mean = 3.8


Met Requirement = 100%



		 4b, 4c, 4d



		Music 370 

Music for Early Childhood/ Elementary Teachers (3)

		Grade must be a “C” or better

		Number = 11


Range = 2.0 – 4.0


Mean = 3.2


Met Requirement = 100%

		Number = 7


Range = 3.0 - 4.0


Mean = 3.9


Met Requirement = 100%

		Number = 10


Range = 3.0 - 4.0


Mean = 3.5


Met Requirement = 100%



		4b, 4c, 4d

		ECE  251 

Math Concepts for Young Children (3)




		Grade must be a “C” or better

		Number = 12


Range =0.0 – 4.0


Mean = 3.2


Met Requirement = 83%

		Number = 7


Range = 3.5 - 4.0


Mean = 3.8


Met Requirement = 100%

		Number = 16


Range = 2.0 - 4.0


Mean = 3.6


Met Requirement 

= 100%



		4b, 4c, 4d

		ECE 352 

Literacy Development and Young Children (3)

		Grade must be a “C” or better

		Number = 8


Range = 0.0 – 4.0


Mean = 3.5


Met Requirement  = 88%

		Number = 12


Range = 1.5 – 4.0


Mean = 3.6


Met Requirement = 92%

		Number = 16


Range = 3.0 – 4.0


Mean = 3.7


Met Requirement = 100%



		4b, 4c, 4d

		ECE 437

 Teaching an Integrated Curriculum (3)

		Grade must be a “C” or better

		Number = 6


Range = 0.0 – 4.0


Mean = 3.5


Met Requirement = 88%

		Number = 8


Range = 0.0 – 4.0


Mean = 3.5


Met Requirement = 88%

		Number = 4


Range = 0.0 – 4.0


Mean = 3.5


Met Requirement = 88%



		4b, 4c, 4d

		ECE 438. Methods and Materials for Social Studies (3)




		Grade must be a “C” or better

		Number = 3


Range = 2.0 - 4.0


Mean = 3.3


Met Requirement  = 100%

		Number = 7


Range = 3.0 - 4.0


Mean = 3.9


Met Requirement  = 100%

		Number = 8


Range = 3.0 - 4.0


Mean = 3.9


Met Requirement = 100%



		4b, 4c, 4d

		ECE 439. Methods and Materials for Science and Mathematics (3)




		Grade must be a “C” or better

		Number = 3


Range = 4.0


Mean = 4.0


Met Requirement  = 100%




		Number = 6


Range = 3.0 - 4.0


Mean = 3.7


Met Requirement = 100%

		Number = 11


Range = 2.5 - 4.0


Mean = 3.7


Met Requirement = 100%






		4b, 4c, 4d

		PHE 210. Personal and Community Health

		Grade must be a “C” or better

		Number = 6


Range = 2.0 – 4.0


Mean = 3.6


Met Requirement = 100%

		Number = 7


Range = 2.5 – 4.0


Mean = 3.6


Met Requirement = 100%

		Number = 6


Range = 2.0 = 4.0


Mean = 3.6


Met Requirement = 100%



		4b, 4c, 4d

		PHE 255. 

Motor Development and Movement Education

		Grade must be a “C” or better

		Number 7


Range = 3.0 – 4.0


Mean = 3.6


Met Requirement = 100%

		Number = 8


Range = 4.0


Mean = 4.0


Met Requirement  = 100%

		Number = 7


Range = 3.0 – 4.0


Mean = 3.9 

Met Requirement = 100%



		4b, 4c, 4d

		SCI 110. Introduction to Earth Science

		Grade must be a “C” or better

		Number = 4


Range = 1.0 = 4.0


Mean = 2.4


Met Requirement = 75%

		Number = 17


Range = 0 .0 – 4.0


Mean = 3.4


Met Requirement = 88%

		Number = 4


Range = 0.0 – 4.0


Mean = 1.4


Met Requirement =25%



		4b, 4c, 4d

		MAT 221. 

Basic Concepts of Mathematics

		Grade must be a “C” or better

		Number = 13


Range = 0.0 – 4.0


Mean = 3.1


Met Requirement  = 92%

		Number = 15


Range = 1.0 – 4.0


Mean = 3.0


Met Requirement = 87%

		Number = 12


Range = 0.0 – 4.0


Mean = 2.1


Met Requirement = 83%



		4b, 4c, 4d

		MAT 222. Geometry for the ECE/ELE Teacher

		Grade must be a “C” or better

		Number = 16


Range = 1.0 – 4.0


Mean = 3.2


Met Requirement  = 94%

		Number = 11


Range = 0.0 – 4.0


Mean = 2.8


Met Requirement = 91%

		Number = 11


Range = 0.0 – 4.0


Mean = 1.8


Met Requirement = 55%





Assessment 2


		Section IV Assessment #3


Lesson Plan


2007-2010





A. Description of the Assessment: 
 

The Newberry College Lesson Plan, with its accompanying rubric, sets the foundation for lesson plan assessment for early childhood candidates. The lesson plan contains the content standards to be taught, the technology, and the effective strategies that will be used in the lesson. Candidates are also required to provide plans for differentiating instruction and accommodating learning styles. Lesson planning is a major focus in teacher preparation. The Newberry College Lesson Plan format can be adapted to individual content areas and to the vast variety of lesson plan formats found in the partner districts, schools and classrooms where candidates do field experiences and internships.  In order to insure consistency, all lesson plans must include the essential elements of planning found on the Newberry College Lesson Plan template. Lesson plans are scored using the common lesson plan rubric.  While candidates write numerous lesson plans during their time in the teacher education program, this assessment deals with lesson plans written and scored as part of the internship. The acceptable score for lesson planning during the internship is an average score of 3.0 based on the four lesson plans that are submitted and scored during the internship.

B. Alignment with Standards:


		Sections of Lesson Plan

		NAEYC Standards/Elements



		I.     Overview

		4d



		II.    Questions, Standards, Objective(s)

		4c



		III.   Career/Real Life Connection

		4b



		IV.   Key Vocabulary

		4c



		V.    Pre Assessment

		3a, 3b, 3c



		VI.   Materials

		4d



		VII.  Lesson Procedures Instruction

		4b



		VIII. Lesson Closure

		4b



		IX.   Accommodations

		4b



		X.    Assessment

		3a, 3b, 3c



		XI.   Reflection

		5d





C. Analysis of Data Findings


· In 2007-2008, both fall and spring semesters, 100% of the candidates scored 3.0, or higher, on the Lesson Plan Assessment.


· In 2008-2009, 50% of the candidates scored 3.0, or higher, on the Lesson Plan in the fall semester, and 100% scored 3.0, or higher, in the spring semester.


· In 2009-2010, 100% of the candidates scored 3.0, or higher, in the fall semester, and 80% of the candidates scored 3.0, or higher, in the spring semester.

D. Interpretation of Data as Evidence for Meeting Standards


With the exception of two semesters, Newberry Candidates did well on all parts of the Newberry College Lesson Plan: Overview (4d); Questions, Standards, Objective(s) (4c); Career/Real Life Connection (4b); Key Vocabulary (4c); Pre Assessment (3a,3b,3c); Materials (4d); Lesson Procedures Instruction (4b); Lesson Closure (4b); Accommodations (4b); Assessment (3a,3b,3c); and Reflection (5d). The data shows that Newberry College candidates are meeting the NAEYC standards.


In an effort to determine why scores were lower in the fall of 2008-2009 and the spring of 2009-2010, the faculty further disaggregated the data, and it was determined that students had the most difficulty with Procedures (4b),  Accommodations (4b), and Assessment(3a,3b,3c). The mean score for all three years on Procedures was 69%; the mean score for Accommodations was 39%; and the mean score for Assessment was 69%. The faculty will explore ways to improve student understanding and performance in these areas.

D. Description of Assignment or Assessment Tool:


Newberry College Education Department


Lesson Plan


		Author name:

		Email address:

		Date:



		 

		 

		 



		Lesson Overview



		Lesson plan title:



		Subject:

 

		Grade level(s):

		Time needed for lesson:



		Essential question: 



		Content (focus) questions: 



		Real Life or Career Connections:



		

		

		



		Lesson summary: one or two descriptive sentences. What do you want the students to know and be able to do at the end of the lesson? 



		Standards: for SC standards http://ed.sc.gov/agency/offices/cso/index.html





		Objectives: the objective should include the Audience, Desired Behavior, Condition and Degree of Proficiency (ABCD) 





		Key Vocabulary:





		Pre-assessment (anticipatory set/ activating activity) How will you know the student is ready to learn? What do they already know? What prerequisite knowledge do the students need? What motivation will be provided to help the students want to learn?





		

		

		



		Lesson procedures:

A clear picture of the instruction that will take place.  At least two different instructional strategies that will engage the students in the learning process. Remember to address the essential and content questions as well as including formative assessment prompts during the teaching and learning process. 



		Lesson closure(summarizing activity) 



		Materials



		Materials and resources: 



		Supplies: 



		Technology: (optional) Attach presentation if a PPT, Smart or Promethean activity is used

Internet resources: Include links and website names





		Printed materials: attach as necessary





		Other:



		Accommodations for Differentiated Instruction



		Resource student: 



		Non-native English speaker: 



		Gifted student: 



		Learning Styles:



		Assessment

Description of how assessments are conducted. The context and specific procedures for evaluating learning. Assessment can occur throughout the lesson. They are not necessarily always paper and pencil activities. Attach copies of assessments where appropriate.



		Formative assessments: 



		Summative assessment: 



		

		

		



		Reflection



		What went well with this lesson?



		What changes need to be made before teaching this lesson again?





LESSON PLAN DESCRIPTION OF ASSIGNMENT


Planning provides continuity of instruction and efficient and effective use of both the teacher and student’s time.   Good instruction must be carefully planned; it does not “just happen.”


The following descriptions should assist the developer in completing the plan.


Lesson Overview


Complete and accurate information


Lesson summary gives a concise description of the lesson and the lesson is real and relevant


Questions, Standards, Objective(s)


 What will you teach?


· Essential question grabs the student’s attention, promotes inquiry, and invites the student to be an active learner


· Focus questions involve all levels of Bloom’s Taxonomy 


· Focus questions help students establish key information and are an integral part of instruction


· Focus Questions are aligned to the lesson content


· Standard(s) is stated and aligned to the lesson


· Objective(s) includes the audience, desired behavior, condition, and degree of proficiency. (ABCD)


· Objective(s) is aligned to lesson assessment


· Objective(s) is developmentally appropriate


· Objective(s) is appropriate for content


Career/ Real life connection 


 When am I ever going to use this?


Students apply the concepts to real life or careers at multiple times during the lesson.  


Key Vocabulary


All key vocabulary is accurately identified


Pre-assessment 


How will you know where to begin? What engaging activity will you use to hook the student into the lesson?

· The activating activity identifies student’s prior knowledge, misconceptions, strengths, and weaknesses


· The activity focuses student’s attention and piques their interest


· The activity is clearly described and referenced in the procedures section with attached handouts if appropriate


Materials  


What will you need to teach the lesson?


· Examples of worksheets or information  attached with materials clearly stated and relevant to the lesson


· Books used are referenced.


· Technology  implementation is integrated and clearly related to the goals and objective(s) of the lesson


Lesson Procedures Instruction 


How will you teach? What learning experiences will engage your students to help them learn the lesson concept? What instruction is needed to equip the students for the final evaluation?


· A clear picture of the instruction that will take place.  


· Includes clearly stated and logically sequenced accurate, age-appropriate explanation using available resources to enhance explanation


· Procedures can be followed and implemented by another teacher


· At least two different instructional strategies are implemented that will engage the students in the learning process.


· Demonstrates and models what the students will do 


· Provides multi-sensory support related to the lesson using resources (pictures, maps, charts, dramatizations, demonstrations of processes, or any other visual assists, including technology when appropriate)


· Integrates multicultural and interdisciplinary components when appropriate


· Includes modifications for special populations as appropriate


· All learning styles are addressed when appropriate


· All students are involved


· Learning activities are student centered


· Checks for understanding to ensure students are progressing towards mastery of the skill or concept is included at several points throughout the lesson


· Provides extensive and/or highly creative guided practice of lesson skill 


· Excellent teacher supervision provided


· Student use of technology to promote mastery of the lesson objective(s) or to create a product that will be used to assess mastery when appropriate


Lesson Closure


 How will you cause the students to summarize, reflect and rethink the class lesson?  How will you know the students have learned?


Closure activity is:


· Clear, concrete, comprehensive and sets stage for new learning


· Addresses stated objective(s)


· Includes student participation


· Ties to real-life and/or future learning


· Brings the lesson to a conclusion through a summarizing activity.


Accommodations 


How will you ensure that all students benefit from instruction?

Modifications and implementation procedures are clearly stated and appropriate.


· Higher cognitive level extension activities are planned and designed for students who finish assignments quickly.


· Scaffolding activities are planned and designed for students whose skills are less developed.


· Multiple teaching and learning styles are addressed


· Adaptations of the lesson are available for students who are not native to the English language or American school culture.


Assessment  


How will you know the students have learned? Both Formative and Summative assessments are used.


· Checking for comprehension is detailed with multiple examples of how the teacher will do this throughout the lesson.


· Homework assignments are real and relevant


· Assessment incorporates the stated objective(s) and reflects lesson goal with multiple and alternative assessment strategies described in detail.


· Detailed grading rubric included when appropriate


· Includes modifications for special populations as appropriate

· Assessments are attached if appropriate


Reflection


 What will you do differently next time? What went well or not so well and why?


· Reflection analyzes the strengths and weakness of the lesson


· Identifies the objectives that were met 


· Reflection includes the modifications for the next time the lesson is presented.


E. Lesson Plan Rubric Insert Analytic Rubric –align to the NAEYC standards

		

		Excellent (4 pts)

		Proficient (3 pts)

		Developing (2 pts)

		Beginner (1 pt)



		Lesson Overview 

NAEYC 4d

		Complete and accurate information 
Lesson summary gives a concise description of the lesson and the lesson is real and relevant 

		Complete and accurate information 
Lesson summary describes the lesson 

		Complete and accurate information 
Lesson summary is vague 

		Some information is missing 
Lesson summary is vague 



		Questions, Standards, Objective(s) 

NAEYC 4c

		• Essential question grabs the student’s attention, promotes inquiry, and invites the student to be an active learner 
• Focus questions involve all levels of Bloom’s Taxonomy 
• Focus questions help students establish key information and are an integral part of instruction 
• Focus Questions are aligned to the lesson content 
• Standard(s) is stated and aligned to the lesson 
• Objective(s) includes the audience, desired behavior, concept, and degree of proficiency. (ABCD) 
• Objective(s) is aligned to lesson assessment 
• Objective(s) is developmentally appropriate 
• Objective(s) is appropriate for content 

		• Essential Question invites the student to be an active learner 
• Focus questions involve several levels of the cognitive process dimensions 
• Focus questions are aligned to objective(s) 
• Standard(s) is stated and aligned to the lesson 
• Objective(s) includes the audience, desired behavior, concept, and degree of proficiency. 
• Objective(s) is appropriate for content 
• Objective(s) is aligned to lesson assessment

		• Essential question can be answered in a phrase or sentence and does not promote active learning 
• Focus questions are only on the recall and knowledge level of the cognitive process 
• Focus questions are incomplete 
• Standard is stated but not aligned to the lesson 
• Objective(s) is stated but missing an ABCD component 

		• Essential question is narrow and easily answered 
• Focus questions are basic and do not address all levels of learning 
• Standard is stated but not aligned to the lesson 
• Objective(s) is not stated in specific, measurable terms 
• Objective(s) is not developmentally appropriate 
• Objective(s) is not appropriate for content 



		Career or Real Life Connection 

NAEYC 4b

		• Students apply the concepts to real life or careers at multiple times during the lesson. 

		• connection to a real life or career is identified and carried out in the procedures

		• connection to career or real life is identified

		• No connection to careers or real life is identified



		Key Vocabulary 

NAEYC 4c

		All key vocabulary is accurately identified

		Key vocabulary is accurately identified

		Key vocabulary is included but incomplete

		Key vocabulary is missing, incomplete, or contains vocabulary not necessary 



		Pre- Assessment

NAEYC 3a, 3b, 3c




		• The activating activity identifies student’s prior knowledge, misconceptions, strengths, and weaknesses 
• The activity focuses student’s attention and piques their interest 
• The activity is clearly described and referenced in the procedures section with attached handouts if appropriate 

		• The activating activity identifies student’s prior knowledge 
• The activity is described and referenced in the procedures section with attached handouts if appropriate 

		• The activity is not well focused and did not connect with students’ prior knowledge 
• The activity is not identified or related to objective(s) 

		• The activity is not focused and did not connect or identify with students’ prior knowledge 
• The activity is not identified or related to objective(s) 



		Materials 

NAEYC 4d




		• Examples of worksheets or info. attached with materials clearly stated and relevant to the lesson 
• Books used are referenced. 
• Technology implementation is integrated and clearly related to the goals and objective(s) of the lesson 

		• Materials are listed and directly related to the lesson format and content. 
• Technology implementation clearly linked to the goals and objective(s) of the lesson. 

		• Materials are incomplete, partly described, or are missing 
• Technology implementation not clearly linked to the goals and objective(s) s of the lesson. Technology is not integrated and seems like an ‘add on’ 

		• Materials are incomplete, partly described, and are missing 
• Technology implementation not linked to the goals and objective(s) of the lesson. Technology is not integrated and seems like an ‘add on’ 



		Lesson Procedures (Instruction) 

NAEYC 4b

		• A clear picture of the instruction that will take place. 
• Includes clearly stated and logically sequenced accurate, age-appropriate explanation using available resources to enhance explanation 
• Procedures can be followed and implemented by another teacher 
• At least two different instructional strategies are implemented that will engage the students in the learning process. 
• Demonstrates and models what the students will do 
• Provides multi-sensory support related to the lesson using resources (pictures, maps, charts, dramatizations, demonstrations of processes, or any other visual assists, including technology when appropriate) 
• Integrates multicultural and interdisciplinary components when appropriate 
• Includes modifications for special populations as appropriate 
• All learning styles are addressed when appropriate 
• All students are involved 
• Learning activities are student centered 
• Checks for understanding to ensure students are progressing towards mastery of the skill or concept is included at several points throughout the lesson 
• Provides extensive and/or highly creative guided practice of lesson skill
• Excellent teacher supervision provided 
• Student use of technology to promote mastery of the lesson objective(s) or to create a product that will be used to assess mastery when appropriate 

		• A description of the instruction that will take place. 
• Lesson is logically sequenced accurate, age-appropriate explanation using available resources to enhance explanation 
• At least one different instructional strategy is implemented that will engage the students in the learning process. 
• Demonstrates and models what the students will do 
• Integrates multicultural and interdisciplinary components when appropriate 
• Includes modifications for special populations as appropriate 
• At least two learning styles are addressed 
• Learning activities are student centered 
• Checks for understanding to ensure students are progressing towards mastery of the skill or concept is included at least once during the lesson 
• Provides guided practice 
• Adequate teacher supervision provided 
• All students are involved

		• Lesson is logically sequenced, age-appropriate with an accurate explanation 
• None/ or inadequate demonstration or modeling of what students will do 
• None/ or inadequate multi-sensory support related to lesson 
• Limited or no use of resources 
• Learning activities are not student centered 
• None/ or inadequate check for understanding of skill or concept 
• Provides minimal practice of lesson skill 
• Learning styles are not addressed 
• None/ or inadequate direct supervision by teacher 
• All students are not involved 
• None/ or inadequate check for understanding of skill or concept 
• Minimal teacher supervision provided

		• Incomplete or inaccurate information given in the description 
• Not age-appropriate 
• No demonstration or modeling of what students will do 
• No multi-sensory support related to lesson 
• No use of resources 
• Learning activities are not student centered 
• No check for understanding of skill or concept 
• Provides minimal practice of lesson skill 
• Varied learning styles are not addressed 
• No direct supervision by teacher 
• Students are not involved 
• No check for understanding of skill or concept 
• Minimal teacher supervision provided



		Lesson Closure

NAEYC 4b 

		Closure activity is: 
• clear, concrete, comprehensive and sets stage for new learning 
• Addresses stated objective(s) 
• Includes student participation 
• Ties to real-life and/or future learning 
• Brings the lesson to a conclusion through a summarizing activity. 

		• Actions or statements are provided that are designed to bring a lesson to an appropriate conclusion. 
• Addresses stated objective(s) 
• Includes student participation 



		• Closure is vague. 
• Teacher tells students what they have learned 
• Not connected to objective(s) 
• No student involvement

		• There is no closure mentioned. 
• Teacher tells students what they have learned 
• Not connected to objective(s) 
• No student involvement



		Accommodations

NAEYC 4b 



		 Modifications and implementation procedures are clearly stated and appropriate. 
• Higher cognitive level extension activities are planned and designed for students who finish assignments quickly. 
• Scaffolding activities are planned and designed for students whose skills are less developed. 
• Multiple Teaching and learning styles are addressed 
Adaptations of the lesson are available for students who are not native to the English language or American school culture. 

		Modifications and implementations are identified.

		Modifications and implementations are not clearly identified (e.g., confusing, not sequential)

		No modifications or modifications are not appropriate



		Assessment 

NAEYC 3a, 3b, 3c




		• Checking for comprehension is detailed with multiple examples of how the teacher will do this throughout the lesson. 
• Homework assignments are real and relevant 
• Assessment incorporates the stated objective(s) and reflects lesson goal with multiple and alternative assessment strategies described in detail. 
• Detailed grading rubric included when appropriate 
• Includes modifications for special populations as appropriate 
• Assessments are attached if appropriate 

		• Checking for comprehension is stated with at least one example of how this will be done 
• Homework assignments are given where appropriate and are relevant 
• An assessment is described with relevance to stated objective(s) 
• Grading rubric is attached if appropriate 
• Includes modifications for special students 
• Assessments are attached if appropriate 

		• Checking for comprehension is not stated in the lesson plan. 
• Homework assignments are not appropriate 
• There is an assessment, it but it has little relevance to stated objective(s) or no assessment was mentioned in the lesson. 

		• Not identified or assessment does not match stated lesson instructional objective(s)



		Reflection 

NAEYC 5d




		• Reflection analyzes the strengths and weakness of the lesson 
• Identifies the objectives that were met 
Reflection includes the modifications for the next time the lesson is presented.

• Reflection identifies the strengths and weakness of the lesson  
Identifies the objectives met strengths and weakness of the lesson are mentioned 
Identifies the objectives met Reflection does not discus possibilities for improvement or strength of lesson. 

**NOTE: If this lesson is not taught, then the reflection component will require reflection on the planning process.

		• Reflection identifies the strengths and weakness of the lesson 
Identifies the objectives met 

		• Strengths and weakness of the lesson are mentioned 
Identifies the objectives met 

		Reflection does not discus possibilities for improvement or strengths.





G.  Data Charts:

LESSON PLAN ASSIGNMENT SCORE SUMMARY


		Teacher Candidates

		Number

		Range

		% Meeting 3.0



		Year- Spring 2007-2008


TC#1=4


TC#2=4

		2

		4.0

		100%



		Year – Fall 2007-2008


TC #1=4


TC#2=4

		2

		4.0

		100%



		Year-Spring 2008-2009


TC#1=4


TC#2=3.5

		2

		3.5-4.0

		100%



		Year-Fall 2008-2009


TC#1=2


TC#2=3

		2

		2.0-3.0

		50%



		Year-Spring 2009-2010


TC#1=2.8


TC#2=3


TC#3=4


TC#4=4



TC#5=3.8

		5

		2.8-4.0

		80%



		Year-Fall 2009-2010


TC#1=3


TC#2=3


TC#3=3


TC#4=3

		4

		3.0

		100%





		

		Accommodations




		Procedures




		Assessment



		Year

		# of Candidates

		Range of Scores

		% Meeting 4.0

		# of Candidates

		Range of Scores

		% Meeting 4.0

		# of Candidates

		Range of Scores

		% Meeting 4.0



		2007-2008

		N=4

		3.0-4.0

		50%

		N=4

		3.0-4.0

		75%

		N=4

		4.0

		100%



		2008-2009

		N=4

		2.0-4.0

		0%

		N=4

		2.0-4.0

		75%

		N=4

		2.0-4.0

		50%



		2009-2010

		N=9

		3.0-4.0

		67%

		N=9

		3.0-4.0

		56%

		N=9

		3.0-4.0

		56%



		

		Mean Score

		39%

		Mean Score

		69%

		Mean Score

		69%





Assessment 3










ART 372. Art for Early Childhood/Elementary Teachers. (3)

An introduction to the materials and methods of organizing artistic activities for children, including teaching strategies, developmental theories, and historical bases, with studio experiences in art media for children.

Required of all Early Childhood and Elementary Education majors.



MUS 370. Music for Early Childhood/ Elementary Teachers. (3)

Prerequisite: MUS 153

A hands-on class introducing methods and materials, and the role of music in the public school setting. Emphasis will be on improving very basic musical skills and developing a philosophical base about music in the classroom with practice in teaching, singing, playing, moving, creating, and listening.

Required of Early Childhood and Elementary Education majors.



ECE 251. Mathematical Concepts for Young Children. (3)

Prerequisites: EDU 224 and EDU 230.

Intended to introduce candidates to a study of the principles of mathematical development in the

preoperational and concrete operational stages of early childhood (PK-3). The context will focus on the inquiry approach, use of manipulatives, and integration of mathematics into other subject areas.

Required of all Early Childhood Education candidates. 



ECE 352. Literacy Development in Young Children. (3)

Prerequisites: Admission to Teacher Education and ECE 252.

This course will provide candidates content knowledge and experiences in developing literacy programs for young children, ages PK-3. The content will focus on developmentally appropriate approaches, strategies, and tools used in the acquisition of reading, writing, and speaking skills.

Required of all Early Childhood Education candidates. 



ECE 437. Teaching an Integrated Curriculum. (3)

Prerequisite: Admission to Teacher Education

This course emphasizes the use of content knowledge, best practices and proven theories in an

interdisciplinary approach to teaching language arts, social studies, mathematics, science, health, and the arts

in early childhood classroom. Candidates will demonstrate their ability to combine their knowledge to create

an engaged, integrated curriculum to enhance a positive learning environment for children.

Required of all Early Childhood Education candidates. 

To be taken in the fall prior to the internship.



ECE 438. Methods and Materials for Social Studies. (3)

Prerequisite: Admission to Teacher Education.

This course provides teacher candidates with an in-depth study of methods and materials used for teaching

social studies to primary students (PK-3). Emphasis will be on the use of a variety of instructional strategies

to meet the diverse needs of primary students in the areas of history, geography, economics, political science,

and social studies.

Required of all Early Childhood Education candidates.



ECE 439. Methods and Materials for Science and Mathematics. (3)

Prerequisite: Admission to Teacher Education.

This course is a study of methods and materials used for teaching mathematics and sciences in the K-3

classroom. Emphasis will be on the integration of math and science content, promotion of positive attitudes

toward the teaching of the content areas, concept development, questioning techniques, and multimedia

teaching strategies for meeting the needs of individuals and groups.

Required of all Early Childhood Education candidates.



PHE 210. Personal and Community Health. (3)

A study of health related dynamics of human adaptation throughout the life cycle. An overview of physical,

psychological, and social dimensions of health as they combine to influence the whole human being.

Required of all Early Childhood Education candidates



PHE 255. Motor Development and Movement Education. (3)

A study of motor development as a foundation for the movement education approach to teaching

fundamental movement skills to young children.

Required of Early Childhood and Elementary Education majors and all physical education teaching majors.



SCI 110. Introduction to Earth Science. (4)

An introduction to astronomy, oceanography, geology, and meteorology. Three lecture and three laboratory

hours per week.

Required of all Early Childhood Education candidates



MAT 221. Basic Concepts of Mathematics. (3)

A study from the early childhood and elementary school teacher’s point of view of the structure of numbers,

numeration systems, fundamental operations and set theory.

Required of all Early Childhood and Elementary Education majors.



MAT 222. Geometry for Early Childhood/Elementary Teachers. (3)

A study to develop geometric intuition and insight of such concepts as congruence, measurement,

parallelism, and similarity.

Required of all Early Childhood and Elementary Education majors.

Assessment 2a - Course Descriptions


		Section IV Assessment #4


Internship Evaluation


2007-2010





A. Description of the Assessment: 


Candidates complete two 7-week clinical experience placements as the last semester of the senior year. Early Childhood majors are placed in a PreK or K classroom and a 1st, 2nd, or 3rd grade classroom based on prior experiences, demographics, and other criteria from the field experience tracking system. At the end of each placement, the candidates are evaluated by the college supervisor and the mentor teacher, using the Newberry College Elementary Education Internship Evaluation form. The Internship Evaluation instrument is based on the Teacher Education Conceptual Framework and is aligned with the South Carolina ADEPT evaluation process and the NAEYC standards.  The SC ADEPT and the Newberry College evaluation each contain 10 Performance Standards designed to assist, develop, and evaluate teachers throughout their teaching careers including the preparation period. At the mid-term, a formative evaluation conference is held with each candidate to review the evaluation and reflect on any areas for improvement with resources and information used to correct any problems. The final summative evaluation conference with the college supervisor and the mentor teacher is a reflection of the entire internship with the candidate. Data from the summative evaluation is collected in the unit data collection system for analysis. An acceptable passing score of 2.6 has been set by the college (proficient on four out of five domains).

B. Alignment with Standards:


		Domains of the Internship Evaluation

		NAEYC Standards/Elements



		I.    Planning

		1a,1b,1c,2a,2b,2c,3a,3b,3c,3d,4b,4c,4d



		II.    Instruction

		4b, 4c, 4d



		III.  Classroom Management

		1a, 1b, 1c, 4a, 4b



		IV.  Professionalism

		2b, 2c, 5a, 5b, 5c, 5d, 5e



		V.   Early Childhood Education Outcomes

		4a, 4b, 4c, 4d





C. Analysis of Data Findings:

· Percentage of candidates passing the Internship Evaluation with a grade of 2.6 (college requirement), or greater, has been 100 % for three consecutive years.

· In 2008-2009, the performance of one candidate lowered the mean score for planning (2.4), classroom environment (2.7), professionalism (2.9), and ECE content outcomes (2.3).

· During the three years  planning, classroom management, and ECE content outcomes had the lowest mean averages on the internship evaluation.

D. Interpretation of Data as Evidence for Meeting Standards:


The data provides strong evidence of candidates' abilities to meet the NAEYC standards. The candidates are very knowledgeable and skilled in III. Instruction (4b,4c,4d), and IV. Professionalism (2b,2c,5a,5b,5c,5d,5e). While candidates' scored lower in I. Planning (1a,1b,1c,2a,2b,2c,3a,3b,3c,3d,4b,4c,4d), III. Classroom Management (1a,1b,1c,4a,4b), and V. Early Childhood Education Outcomes (4a,4b,4c,4d), mean scores were all above a 2.6.

In planning for instruction during the internship, Newberry candidates must identify learning objectives that are based on the South Carolina State Standards and are appropriate for the subject and grade level in which they are teaching. Candidates are taught to plan for differences in individual needs, abilities, and interests and to respect any cultural and linguistic diversity among their students. Candidates understand that they must help students to make connections between subject content and other disciplines. They are skilled at using technology and have been taught to use a variety of instructional techniques. Candidates know how to plan lessons that encourage critical thinking, problem solving, decision making and/or creativity, and they have learned how to create and maintain a positive and safe classroom with effective rules, procedures, and routines. Candidates are expected to portray a high degree of professionalism. Appropriate attire and professional ethics are stressed during field experiences prior to the internship and are reviewed during the Intern Seminar.

During 2009-2010, faculty moved instruction on how to write a lesson plan to an earlier course in the program (ECE 233 – Curriculum and Assessment). It is believed that this change will show positive growth in planning in subsequent years. To improve candidate performance in classroom management, faculty will conduct a review of the curriculum for EDU 341 (Elementary Classroom Management) during the fall of 2010.

E.  Description of the Assignment or Assessment Tool:  see below


Newberry College Teacher Education Program


EARLY CHILDHOOD EDUCATION INTERNSHIP FINAL EVALUATION REPORT


Teacher Candidate Name_________________________


Student ID# ___________________________Date 




Grade/Subject 








School 









Mentor Teacher 







College Supervisor 








Number of formal observations this evaluation is based on:
_____ College Supervisor

_____ Mentor Teacher


Number of visits this evaluation is based on:


_____ College Supervisor


Directions:  Please refer to the Early Childhood Education Internship Evaluation Scoring Rubric when completing this form. This rubric provides detailed descriptions for teacher candidates at each of the following levels: 


0 = No Attempt, 1 = Beginning, 2 = Developing, 3 = Proficient, 4 = Excellent


		PLANNING – Performance Domain 1


(NAEYC  1a, 1b,1c, 2a, 2b, 2c, 3a, 3b, 3c, 3d, 4b, 4c, 4d)        

		0

		1

		2

		3

		4

		EVIDENCE



		1.

		Develops learning objectives which are appropriate for the subject and grade level and are connected appropriately to the standards. 

		

		

		

		

		

		



		2.

		Plans appropriate and logically sequenced instructional strategies.

		

		

		

		

		

		



		3.

		Plans for differences in individual needs, abilities, and interests. 

		

		

		

		

		

		



		4.

		Plans for appropriate assessment, analysis of results, and maintenance of records. 

		

		

		

		

		

		



		5.

		Plans lessons that demonstrate a respect and understanding for cultural and linguistic diversity.  

		

		

		

		

		

		





Total possible points for planning: ________/20

Overall Rating for planning is based on: B (0-7) D (8-12); P (13-17); E (18-20)

Comments on the teacher candidate’s growth in the area of planning: 








                             


		INSTRUCTION – Performance Domain 2

(NAEYC 4b, 4c, 4d)


CHECK ONE 

		0

		1

		2

		3

		4

		EVIDENCE



		6.

		Implements effective instruction for students using knowledge of content and appropriate standards. 

		

		

		

		

		

		



		7.

		Provides learning experiences that allow students to form connections between the specific subject area and other disciplines. 

		

		

		

		

		

		



		8.

		Assists students in connecting subject matter to everyday life.

		

		

		

		

		

		



		9.

		Uses instructional judgment in the implementation of lessons. 

		

		

		

		

		

		



		10.

		Uses a variety of instructional strategies to actively engage all students. 

		

		

		

		

		

		



		11.

		Integrates technology appropriately into teaching and learning.  

		

		

		

		

		

		



		12.

		Provides learning experiences which encourage critical thinking, problem solving, informed decision making, and/or creativity.  

		

		

		

		

		

		



		13.

		Uses a variety of assessments to demonstrate student learning and to modify instruction as needed. 

		

		

		

		

		

		



		14.

		Uses appropriate voice tone and inflection to deliver instruction effectively. 

		

		

		

		

		

		





Total possible points for instruction: ________/36

Overall Rating for instruction is based on: B (0-13) D (14-22); P (23 - 31); E (32 - 36)

Comments on the teacher candidate’s growth in the area of instruction: 






                             



		CLASSROOM MANAGEMENT – Performance Domain 3


(NAEYC 1a, 1b, 1c, 4a, 4b,)


CHECK ONE        

		0

		1

		2

		3

		4

		EVIDENCE



		15.

		Promotes positive, collaborative peer interactions.  

		

		

		

		

		

		



		16.

		Creates and maintains a positive and safe classroom environment conducive for learning. 

		

		

		

		

		

		



		17.

		Demonstrates confidence and poise when managing an effective learning environment. 

		

		

		

		

		

		



		18.

		Establishes and maintains effective rules, procedures, and routines. 

		

		

		

		

		

		



		19.

		Provides for smooth transitions between activities and implements introductions and closures in lessons. 

		

		

		

		

		

		





Total possible points for classroom management: ________/20
Overall Rating for classroom management is based on: B (0-7)  D (8-12); P (13-17); E (18-20)



Comments on the teacher candidate’s growth in the area of classroom management: 






                               

		PROFESSIONALISM – Performance Domain 4


(NAEYC 2b, 2c, 5a, 5b, 5c, 5d, 5e)

CHECK ONE

		0

		1

		2

		3

		4

		EVIDENCE



		20.

		Demonstrates oral, written, and/or nonverbal communication consistent with the expectations of a college graduate. 

		

		

		

		

		

		



		21.

		Creates a positive rapport with students, parents, colleagues, administrators, and supervisors. 

		

		

		

		

		

		



		22.

		Presents self in a professional manner in terms of appearance, attitude, attire, and conduct. 

		

		

		

		

		

		



		23.

		Is receptive to constructive criticism from the mentor teacher, supervisors, and administrators and incorporates feedback. 

		

		

		

		

		

		



		24.

		Discusses lesson plans with the mentor teacher well in advance of the lesson and integrates feedback as appropriate. 

		

		

		

		

		

		



		25.

		Is prepared to teach each day.  

		

		

		

		

		

		



		26.

		Maintains an appropriate level of professional ethics in terms of personal conduct, academic integrity, and emotional maturity in the school setting. 

		

		

		

		

		

		



		27.

		Uses self-reflection to evaluate instruction. 

		

		

		

		

		

		





Total points for professionalism: ________/24

Overall Rating for professionalism is based on:  B (0- 11) D (12-19); P (20 - 27); E (28 - 32)

Comments on the teacher candidate’s growth in the area of professionalism: 
                                





______

		Additional Early Childhood Education Outcomes


(NAEYC 4a, 4b, 4c, 4d)


 

		0

		1

		2

		3

		4

		EVIDENCE



		28

		Language Arts: Integrates listening, speaking, reading, and writing across a developmental continuum. Uses an integrated approach to include content from other disciplines. 

		

		

		

		

		

		



		29

		Science: Engages students in simple investigations, including making predictions, gathering and interpreting data, recognizing simple problems and drawing conclusions. Uses an integrated approach to include content from other disciplines. 

		

		

		

		

		

		



		30.

		Mathematics: Engages students in experiences that include operations, algebra, geometry, measurement, data analysis, and probability. Uses an integrated approach to include content from other disciplines. 

		

		

		

		

		

		



		31.

		Social Studies: Provides experiences in geography, history, economics, and social relations/civics across a developmental continuum. Uses an integrated approach to include content from other disciplines. 

		

		

		

		

		

		





Total points for early childhood education: ________/12
Overall Rating for Early Childhood outcomes is based on: B (0 – 5) D (6 - 9); P (10 - 14); E (15 - 16)

Overall comments: 




















































Based on our work with 





, it is our assessment that he/she is performing at the following level for each performance domain:


Please place a check (() in the appropriate box.

Planning:


(  Beginning

(  Developing

( Proficient

□Excellent


Instruction:


(  Beginning

(  Developing

( Proficient

□Excellent


Classroom Management:

(  Beginning

(  Developing

( Proficient

□Excellent


Professionalism:


(  Beginning

(  Developing

( Proficient

□Excellent


ECED Outcomes:

(  Beginning

(  Developing

( Proficient

□Excellent


A teacher candidate must score a Proficient rating or above in 4 out of 5 performance domains (minimum mean score of 2.6) in order to pass the internship.


The teacher candidate is:  

(  Unsatisfactory
(  Satisfactory

Teacher Candidate Signature






College Supervisor Signature

Mentor Teacher Signature

F. Scoring Rubric:  


EARLY CHILDHOOD EDUCATION INTERNSHIP EVALUATION SCORING RUBRIC


		Internship Assessment Item – Planning – Performance Domain 1


(NAEYC  1a, 1b,1c, 2a, 2b, 2c, 3a, 3b, 3c, 3d, 4b, 4c, 4d)        

		Beginning

		Developing

		Proficient

		Excellent



		1. Develops learning objectives which are appropriate for the subject and grade level, and are connected appropriately to the standards.  

		Objectives are inappropriate for the subject area/developmental level of learners.    Objectives are not stated in measurable terms, do not include criteria, and/or are not appropriately connected to the standards.

		Objectives are sometimes, but not always, appropriate for subject area/developmental level of learners and are connected only sometimes appropriately to the standards.  Objectives are sometimes measurable and most objectives identify criteria

		Objectives are appropriate for subject area/developmental level of learners and are connected appropriately to the standards.  Objectives are measurable and most objectives identify criteria.  

		Objectives are appropriate for the subject area/developmental level of learners and are explicitly connected to the standards.  Objectives incorporate multiple domains of learning or content areas. Objectives are measurable and each contains criteria for student mastery. 



		2.  Plans appropriate and logically sequenced instructional strategies. 

		Instructional strategies are incongruent with objectives.  Some strategies are developmentally inappropriate.  The sequence of the lesson may be illogical, with gaps in progressions.

		Some instructional strategies are congruent with objectives.  The sequence of the lesson(s) is sometimes logical, with few gaps in progressions.

		Most instructional strategies are congruent with objectives.  The sequence of the lesson(s) is logical, with few gaps in progressions. 

		Instructional strategies are consistently congruent with objectives. All strategies are developmentally appropriate and address a variety of student needs.  The sequence of the lesson is logical with no gaps in progressions.



		3.  Plans for differences in individual needs, abilities, and interests.

		No plan (or minimal planning) for adaptation for individual differences (abilities/needs/interests) is evidenced in lessons. 

		Some plans include instructional adaptations for individual differences based on differing abilities for at least one student. Student needs (e.g. motivation or interest) are inconsistently addressed in plans. Candidate can sometimes articulate an appropriate rationale for adaptations.

		Most plans include instructional adaptations for individual differences (all levels) based on differing abilities for at least one student. Student needs (e.g. motivation or interest) are addressed in plans. Candidate can articulate an appropriate rationale for adaptations. 

		 The plans routinely reflect sophisticated adaptations for abilities (all levels) and needs (interests and motivation) with a sound rationale.  Adaptations are for students with identified disabilities as well as others who have learning problems and/or who are gifted. Multiple strategies are included in lessons.  



		4. Plans for appropriate assessment, analysis of results, and maintenance of records.  

		No evidence (or minimal evidence) of planning for formal or informal assessment.  No plan for record keeping or analysis of data.  Assessments do not match the lesson objectives and/or standards.

		Appropriate strategies to assess student learning are used (paper and pencil tests, observational checklists, etc) inconsistently. Planned assessments are sometimes appropriate for the lesson and/or standards.  Some analysis of results is noted. Student progress is recorded and results are sometimes used to make subsequent changes. 




		Appropriate strategies to assess student learning are used (paper and pencil tests, observational checklists, etc) regularly. Planned assessments are appropriate for the lesson and/or standards.  Some analysis of results is noted. Student progress is recorded and results are used to make subsequent changes. 




		Assessment planning reflects sophisticated use of assessments. On-going assessments as well as summative and formative assessments are used in many contexts.  Record keeping provides detailed information on students and can be transformed into a format that is accessible to others (e.g. parents/administrators).






		5.  Plans lessons that demonstrate a respect and understanding for cultural and linguistic diversity*.

		Instruction and plans do not reflect (or minimally reflect) the cultural diversity *and linguistic needs of the students in the classroom.

		Cultural and linguistic diversity* of the students in the class is sometimes addressed either through instructional content, strategies, and/or materials.  

		Cultural and linguistic diversity* of the students in the class is addressed either through instructional content, strategies, and/or materials.  

		Extensive efforts are made to meet the cultural and linguistic diversity* of the students in the classroom through a variety of ways: instructional content, strategies and materials.





		Internship Assessment Item-Instruction  Performance Domain 2


(NAEYC 4b, 4c, 4d)




		Beginning

		Developing

		Proficient

		Excellent



		6. Implements instruction for students using knowledge of content and appropriate standards.

		Knowledge of content is minimal and/or instruction is not adequate to meet the standards.  

		Some of the lessons reflect a strong understanding of the content in the discipline and adequately address the standards.

		The majority of the lessons reflect a strong understanding of the content in the discipline and adequately address the standards.




		Lessons reflect an in-depth knowledge of the content in the discipline.  Lessons extend the requirements of the standards.  Standards are thoroughly addressed within all lessons.  






		7.  Provides learning experiences that allow students to form connections between the specific subject area and other disciplines.




		Connections are not made or made infrequently.

		Some lessons contain aspects that enable students to make connections with their prior or future learning in other subjects or disciplines.  

		Many lessons contain aspects that enable students to make connections with their prior or future learning in other subjects or disciplines.  

		Connections to prior and future learning in other subject areas are routinely made.  Inter-disciplinary instruction is frequent.  



		8.  Assists students in connecting subject matter to everyday life.

		Does not make efforts to make the subject matter more meaningful to students by employing practical applications or by using the students’ experiences.




		Sometimes makes the subject matter more meaningful for students by employing practical applications and/or using the students’ experiences.

		Makes the subject matter more meaningful for students by employing practical applications and/or using the students’ experiences.

		Consistently makes the subject matter more meaningful for students through the use of creative and innovative practical applications and by using the students’ experiences.



		9. Uses instructional judgment in implementation of lessons.

		Displays minimal instructional judgment in adjusting instruction in response to student needs and/or environmental variables. 

		Inconsistently displays some instructional judgment by making appropriate instructional adjustment in response to student performance and/or other variables.

		Displays instructional judgment by making appropriate instructional adjustment in response to student performance and/or other variables.

		Displays an outstanding level of instructional judgment by making appropriate instructional adjustments in response to student needs and/or other variables.






		10.  Uses a variety of instructional strategies to actively engage all students.

		Rarely demonstrates the use of multiple strategies to engage students in lessons.

		Inconsistently employs multiple instructional strategies to engage students.

		Effectively and frequently employs multiple instructional strategies to engage students

		Effectively and consistently employs multiple instructional strategies to engage all students. 



		11. Integrates technology**appropriately into teaching and learning.

		Does not use technology appropriately to enhance student learning or instructional effectiveness. 

		Sometimes evidences appropriate application of technology to enhance student learning or instructional effectiveness.

		Evidences appropriate application of technology to enhance student learning or instructional effectiveness.

		Uses appropriate applications of technology and seeks additional new applications of technology (e.g. from the ITC) to enhance student learning or instructional effectiveness.  Shows exemplary integration of technology in a variety of contexts. 






		12.  Provides learning experiences which encourage critical thinking, problem solving, informed decision-making, and/or creativity.  

		Minimal evidence of use of strategies to encourage higher order thinking, problem-solving, decision-making, and/or creativity in students.

		Sometimes uses strategies that are developmentally and age-appropriate to encourage critical thinking, problem-solving, decision-making, and/or creativity.

		Frequently uses strategies that are developmentally and age-appropriate to encourage critical thinking, problem-solving, decision-making, and/or creativity. 

		Consistently plans for and employs innovative and appropriate learning experiences that foster critical thinking, problem-solving, decision-making, and/or creativity.



		13. Uses a variety of assessments to demonstrate student learning and to modify instruction as needed.

		Does not use or makes minimal use of assessment (informal observations as well as planned assessments) during instruction. Cannot demonstrate student learning.

		Sometimes uses assessment (informal observations as well as planned assessments) to demonstrate student learning and to make modifications during instruction for students.

		Uses assessment (informal observations as well as planned assessments) to demonstrate student learning and to make modifications during instruction for students.

		 Demonstrates the regular use of a variety of assessment strategies (informal observations as well as planned assessments) to demonstrate student learning and to make modifications during instruction for all students. Multiple sources of evidence demonstrates that instruction has been modified based on analysis of assessment results. 








		14. Uses appropriate voice tone and inflection to deliver instruction effectively.

		Delivery of instruction lacks poise and/or appropriate voice tone and inflection. Candidate appears uncomfortable teaching.




		Instruction is sometimes delivered with poise and appropriate voice tone. Candidate sometimes, but not always, appears comfortable teaching.

		Instruction is generally delivered with poise and appropriate voice tone. Candidate appears comfortable teaching.  

		Instruction is consistently delivered with poise and appropriate voice tone.  Candidate portrays confidence in teaching. 





		Internship Assessment Item—Environment -  Performance Domain 3


(NAEYC 1a, 1b, 1c, 4a, 4b)




		Beginning

		Developing

		Proficient

		Excellent



		15.  Promotes positive, collaborative peer interactions.

		Makes minimal use of strategies to encourage students to work collaboratively and/or makes minimal efforts at encouraging positive relationships among students in the classroom.  

		Inconsistently makes use of strategies to encourage students to work collaboratively and/or makes efforts at encouraging positive relationships among students in the classroom.  

		Makes frequent use of strategies to encourage students to work collaboratively and/or makes efforts at encouraging positive relationships among students in the classroom.  

		Demonstrates outstanding use of strategies to encourage students to work collaboratively and uses many strategies to encourage positive relationships among students in the classroom.  



		16.  Creates and maintains a positive and safe classroom environment conducive for learning.

		Does not employ effective classroom management strategies or relies excessively on punitive strategies. Behavior issues are addressed insufficiently or ineffectively.

		Strategies are sometimes employed to effectively manage the classroom.  Behavior issues are sometimes efficiently and effectively addressed.

		Positive, proactive strategies are employed to effectively manage the classroom.  Behavior issues are efficiently and effectively addressed.   

		Consistently employs a variety of positive, proactive approaches to effectively manage the classroom.   Little time is needed for classroom management.



		17.  Demonstrates confidence and poise when managing the classroom environment.  

		Displays difficulty in maintaining composure in the face of student behavior and/or demonstrates a lack of confidence when interacting with students.

		Inconsistently displays composure in the face of student behavior and/or demonstrates an adequate level of confidence when interacting with students.

		Generally displays composure in the face of student behavior and/or demonstrates an adequate level of confidence when interacting with students.

		Consistently displays high degree pf composure in the face of student behavior and/or confidence when interacting with students.



		18.  Establishes and maintains effective rules, procedures, and routines.

		Does not develop rules, procedures, and routines or has difficulty in implementing classroom rules, procedures, and routines. 

		Designs and implements classroom rules, procedures, and routines, but has difficulty in implementing classroom rules, procedures, and routines.

		Designs and implements classroom rules, procedures, and routines that result in a classroom that has minimal behavioral problems.

		Designs highly effective classroom procedures and routines that result in classroom that runs smoothly and harmoniously. Rules are logical, reasonable, and consistent with clear consequences for discipline issues.





		19.  Provides for smooth transitions between activities and implements introductions and closures in lessons.

		Does not plan for transitions or is unable to effectively implement planned transitions without behavioral problems. Does not or rarely provides an introduction or lesson closure.

		Uses strategies for transitions that are sometimes effective in minimizing behavioral problems and in maximizing instructional time.  Inconsistently provides introductions and closures frequently in lessons.  

		Uses strategies for transitions that are generally effective in minimizing behavioral problems and in maximizing instructional time.  Provides introductions and closures frequently in lessons.  

		Consistently employs very effective strategies for transitions that minimize behavioral problems and maximize instructional time.  Consistently provides very effective introductions and closures in lessons.  





		Internship Assessment Item—Professionalism  - Performance Domain 4


(NAEYC 2b, 2c, 5a, 5b, 5c, 5d, 5e)



		Beginning

		Developing

		Proficient

		Excellent



		20.  Demonstrates oral, written, and/or nonverbal communication consistent with the expectations of a college graduate.

		Displays difficulty in oral, written, and/or nonverbal communication with others in the school environment (students, parents, colleagues, administrators, or supervisors).

		Sometimes maintains acceptable oral, written, and/or nonverbal communication with others in the school environment (students, parents, colleagues, administrators, or supervisors )

		Maintains acceptable oral, written, and/or nonverbal communication with others in the school environment (students, parents, colleagues, administrators, or supervisors )

		Uses highly effective oral, written, and/or nonverbal communication with others in the school environment. (students, parents, colleagues, administrators, or supervisors ) 



		21. Creates a positive rapport with students, parents, colleagues, administrators, and supervisors.

		Displays difficulty in establishing and maintaining rapport with others in the school environment (students, parents, colleagues, administrators, or supervisors). Does not handle conflicts in a professional manner.

		Sometimes establishes and maintains acceptable rapport with others in the school environment (students, parents, colleagues, administrators, or supervisors). Sometimes handles conflicts in a professional manner.

		Establishes and maintains acceptable rapport with others in the school environment (students, parents, colleagues, administrators, or supervisors). Handles conflicts in a professional manner. 

		Maintains a high level of positive rapport with students, parents, colleagues, administrators and supervisors. Seeks opportunities to resolve conflicts in a professional manner.



		22.  Presents self in a professional manner in terms of appearance, attitude, attire, and conduct.

		Displays repeated or significant difficulty in one or more professional behaviors: appearance, attitude, attire, or conduct. 

		Sometime conducts self in an acceptable manner in terms of appearance, attitude, attire, or conduct. Is a role model for students.

		Conducts self in an acceptable manner in terms of appearance, attitude, attire, or conduct. Is a role model for students. 

		Conducts self in an exemplary manner in terms of appearance, attitude, attire, or conduct. Is an exemplary role model for students.



		23. Is receptive to constructive criticism from mentor teacher, supervisor, and administrators and incorporates feedback.




		Does not incorporate feedback from others or complies minimally and/or does not receive criticism in a mature manner.

		Inconsistently receives criticism in a mature manner and demonstrates incorporation of feedback.

		Receives criticism in a mature manner and demonstrates incorporation of feedback.

		Not only incorporates feedback from others and receives criticism in a mature manner, but, also, seeks feedback and uses it to improve performance.





		24.  Discusses lesson plans with the mentor teacher well in advance of the lesson and integrates feedback as appropriate.

		Does not have lesson plans prepared in advance and does not discuss plans with teacher. Feedback is not incorporated or is incorporated minimally. 




		Lesson plans are sometimes, but not always, prepared in advance and are inconsistently discussed with the teacher. Feedback is sometimes incorporated.

		Lesson plans are prepared in advance and are frequently discussed with the teacher. Feedback is frequently incorporated.

		Lesson plans consistently prepared in advance and discussed with the teacher. Feedback is readily incorporated.



		25.  Is prepared to teach each day.

		Is frequently not prepared to teach—lesson plans may be missing, materials may not be organized in advance, others (assistants or colleagues) may not be informed of their instructional roles for the lesson. Lack of preparedness disrupts student learning.

		Is inconsistently prepared to teach daily.  Lack of preparedness is frequent  enough to impact student learning. 

		Is prepared to teach daily.  Any lack of preparedness is infrequent and minor in nature or gaps within planning do not impact student learning  

		Is consistently prepared and displays a high degree of planning and organization which optimizes student learning opportunities.



		26.  Maintains an appropriate level of professional ethics in terms of personal conduct, academic integrity, and emotional maturity in the school setting.

		Displays frequent and/or significant problems in the school setting any of the following: personal conduct, academic integrity, and emotional maturity.

		Inconsistently displays acceptable behavior in the school setting in each of the following areas: personal conduct, academic integrity, and emotional maturity

		Displays acceptable behavior in the school setting in each of the following areas: personal conduct, academic integrity, and emotional maturity.

		Displays exemplary personal conduct, academic integrity, and emotional maturity in the school setting.



		27.  Uses self-reflection to evaluate instruction.

		Does not display evidence (written or oral) of the use of self-refection to evaluate and improve instruction.  Growth is not evident.

		Inconsistently demonstrates evidence of the use of self-refection to evaluate and improve instruction on a frequent basis.  Growth is evidenced, but is not at an appropriate level

		Demonstrates evidence of the use of self-refection to evaluate and improve instruction on a frequent basis.  Growth is evidenced over the semester.

		Demonstrates evidence of regular use of self-reflection to improve instruction.  Significant growth is evidenced over the semester.





		Internship Assessment Item—Content Knowledge


(NAEYC 4a, 4b, 4c, 4d)

		Beginning

		Developing

		Proficient

		Excellent



		28. Language Arts: Integrates listening, speaking, reading, and writing across a developmental continuum. Uses an integrated approach to include content from other disciplines.




		Instruction and plans do not reflect an understanding of Language Arts content. Standards are not adequately addressed. Connections between Language Arts and other disciplines are not made or are made infrequently.




		Instruction and plans reflect a superficial understanding of Language Arts content and, therefore, do not adequately address the standards. Some lessons make connections between Language Arts and other disciplines.




		Instruction and plans reflect a good understanding of Language Arts content and adequately address the standards. Many lessons make connections between Language Arts and other disciplines.




		Instruction and plans reflect and in-depth knowledge of the Language Arts content. Standards are thoroughly addressed within all lessons. Connections between Language Arts and other disciplines are routinely made.



		29. Science: Engages students in simple investigations, including making predictions, gathering and interpreting data, recognizing simple problems and drawing conclusions. Uses an integrated approach to include content from other disciplines.




		Instruction and plans do not reflect an understanding of Science content. Standards are not adequately addressed. Connections between Sciences and other disciplines are not made or are made infrequently.




		Instruction and plans reflect a superficial understanding of Science content and, therefore, do not adequately address the standards. Some lessons make connections between Science and other disciplines.




		Instruction and plans reflect a good understanding of Science content and adequately address the standards. Many lessons make connections between Science and other disciplines.




		Instruction and plans reflect and in-depth knowledge of the Science content. Standards are thoroughly addressed within all lessons.


Connections between Science and other disciplines are routinely made.





		30. Mathematics: Engages students in experiences that include operations, algebra, geometry, measurement, data analysis, and probability. Uses an integrated approach to include content from other disciplines.




		Instruction and plans do not reflect an understanding of Mathematics content. Standards are not adequately addressed. Connections between Mathematics and other disciplines are not made or are made infrequently.




		Instruction and plans reflect a superficial understanding of Mathemathics content and, therefore, do not adequately address the standards. Some lessons make connections between Mathematics and other disciplines.




		Instruction and plans reflect a good understanding of  Mathematics content and adequately address the standards. Many lessons make connections between Mathematics and other disciplines.




		Instruction and plans reflect and in-depth knowledge of the Mathematics content. Standards are thoroughly addressed within all lessons. Connections between Mathematics and other disciplines are routinely made.



		31. Social Studies: Provides experiences in geography, history, economics, and social relations/civics across a developmental continuum. Uses an integrated approach to include content from other disciplines.




		Instruction and plans do not reflect an understanding of Social Studies content. Standards are not adequately addressed. Connections between Social Studies and other disciplines are not made or are made infrequently.




		Instruction and plans reflect a superficial understanding of Social Studies content and, therefore, do not adequately address the standards. Some lessons make connections between Social Studies and other disciplines.




		Instruction and plans reflect a good understanding of Social Studies content and adequately address the standards. Many lessons make connections between Social Studies and other disciplines.




		Instruction and plans reflect and in-depth knowledge of the Social Studies content. Standards are thoroughly addressed within all lessons. Connections between Social Studies and other disciplines are routinely made.





· Diversity:  refers to “differences among groups of people and individuals based on ethnicity, race, socioeconomic status, gender, exceptionalities, language, religion, sexual orientation, and geographical area”. (NCATE Unit Standards, May 2007)

· Examples of appropriate application of technology include: P-12 students using multimedia software to create presentations; P-12 students using spreadsheet/graphing software to analyze data; P-12 students using digital video to tell a story; P-12 students with special needs/ESOL using assistive technology to meet curricular objectives. Using a word processor to type lesson plans, showing a video or using the overhead projector, or intern e-mail communication are not considered adequate use of technology for this indicator.


G. Data Chart:

		Early Childhood Education Assessment #4

		NAEYC Standards/Elements



		2007-2010
Internship-Summative Score Details

		1a,1b,1c,2a,

2b,2c,3a,3b,

3c,3d, 4b,4c,4d

		4b, 4c, 4d

		1a, 1b, 1c, 4a, 4b, 

		2b, 2c, 5a, 5b, 5c, 5d, 5e

		4a, 4b, 4c, 4d



		Year

		Number of Candidates

		Overall % of Candidates Passing

		College Pass Score

		Mean  Candidate Score

		Range of Candidate Scores

		I. Planning – Mean Candidate Score

		II. Instruction – Mean Candidate Score

		III. Classroom Management – Mean Candidate Score

		IV. Professionalism – Mean Candidate Score

		V. Early Childhood Education Outcomes – Mean Candidate Score



		

		

		

		

		

		

		

		

		

		

		



		2007-2008

		1

		100%

		2.6

		3.8

		3.8

		4.00

		4.00

		3.00

		4.00

		4.00



		2008-2009

		3

		100%

		2.6

		2.9

		2.6-3.3

		2.40

		3.30

		2.70

		2.90

		2.30



		2009-2010

		10

		100%

		2.6

		3.5

		2.9-4.0

		3.30

		3.40

		3.30

		3.70

		3.70



		2007-
2010

		14

		100%

		2.6

		3.4

		2.6-4.0

		3.20

		3.60

		3.00

		3.50

		3.30





Assessment 4


		Section IV Assessment #5


Unit Work Sample


2007-2010





A. Description of the Assessment: 

Candidates develop and teach a Unit Work Sample unit during the second setting of the Internship. The Unit Work Sample methodology for unit planning is scaffolded for candidates during ECE 437- Teaching an Integrated Curriculum and ECE 439 – Methods for Teaching Math and Science, which are the last two methods courses in the Early Childhood Program. Candidates have experience with unit planning prior to the Unit Work Sample with elements of the process gradually building until the total unit is put into place during the Internship. The Unit Work Sample unit is completed during the Internship with guidance from the mentor teacher, the college supervisor, and the Intern Seminar facilitator. Candidates prepare sections of the Unit Work Sample gradually and teach the unit during the second setting of the Internship. Candidates are scored using the Unit Work Sample Rubric with data being collected in the data collection system for analysis. The purpose of this assessment is for candidates to demonstrate their impact on student learning through the use of assessment. Candidates’ content knowledge, pedagogical skills, assessment skills, and dispositions are evaluated through this assessment. Candidates are expected to demonstrate evidence of their ability to use a variety of teaching strategies that address the specific needs of all students and to use pre and post assessment to enhance learning.  The acceptable level to pass the UWS is proficient (3.0).

B  Alignment of the Assessment with NAEYC Standards:


		Dimensions

		NAEYC Standards/Elements



		I. Contextual Factors

		1b, 2a, 4a



		II. Learning Goals

		4b, 4c, 4d



		III. Overview of Assessment

		3a, 3b, 3c, 3d



		IV. Pre and Post Assessments

		3a, 3b, 3c, 3d



		V. Results of Pre Assessment

		3b, 3c, 3d



		VI. Detailed Lesson Plans

		3c, 3d, 4b, 4c, 4d



		VII. Discussion of Instructional Decision Making

		3b, 4b, 4c, 4d, 5d



		VIII. Summary Table

		3b, 3c, 4d



		IX. Summary of Class Progress

		3b, 3c, 3d, 4b



		X. Subgroup Differences

		3c, 3d



		IX. Mechanics

		5d





C. Analysis of Data Findings:


· Percentage of candidates passing the Unit Work Sample has been 100% for two of the past three years. 


· In 2008-2009, there were three candidates. One of the candidates did not pass the Unit Work Sample, which brought the percentage of candidates passing to 67%.


· The mean candidate score has varied by only .8 of a point for three years.


· The lowest score for all three years was a 2.7, and the highest score for all three years was 4.0.


D. Interpretation of Data as Evidence for Meeting Standards:

Only one candidate completed the Unit Work Sample in 2007-2008, and this candidate scored above the 3.0 acceptable level on all of the components.  Due to the fact that only one student completed the Unit Work Sample, the disaggregation of the data for this year is not as indicative of strengths and weaknesses as that of the next two consecutive years. With the exception of 2008-2009, the data shows that candidates who completed the Unit Work Sample made a score of 3.0 or above on each component.  In 2008-2009, the mean score for candidates was a 2.7 on IX. Summary of Class Progress (3b, 3c, 3d, 4b) and 2.7 on  X. Subgroup Differences (3c, 3d). These components of the assessment and the corresponding standards do not appear to need review since 2008-2009 was the year in which one student did not pass the Unit Work Sample and the mean score was lowered.  The mean average score for all three years on these two components was a 3.4 on IX. Summary of Class Progress (3b, 3c, 3d, 4b) and a 3.5 on X. Subgroup Differences (3c, 3d).

The data provides strong evidence of candidates' abilities to meet the NAEYC standards. The candidates are very knowledgeable and skilled in I. Contextual Factors (1b, 2a, 4a), II. Learning Goals (4b, 4c, 4d), III. Overview of Assessment (3a, 3b, 3c, 3d), IV. Pre and Post Assessments (3a, 3b, 3c, 3d), V. Results of Pre Assessment (3b, 3c, 3d), VI. Detailed Lesson Plans (3c, 3d, 4b, 4c, 4d), VII. Discussion of Instructional Decision Making (3b, 4b, 4c, 4d,5d), VIII. Summary Table (3b, 3c, 4d),  IX. Summary of Class Progress (3b, 3c, 3d, 4b),  X. Subgroup Differences (3c, 3d), and IX. Mechanics (5d).

The data provides strong evidence of Newberry College candidates' abilities to meet the NAEYC 
standards when planning an integrated unit that teaches state standards (PreK - 3), and meets the needs of the individual children in their classrooms. Newberry candidates know that the 
characteristics of the community, school, classroom, and setting can affect learning, and they know how important it is to consider these factors, along with student interests, in their planning. All candidates have learned the value of assessment, both formative and summative. As part of their coursework prior to doing the Unit Work Sample during their internship, 
they learn about the types of assessments that are appropriate for young children. When writing a unit, they are taught to always include an assessment plan with pre and post assessments. They are taught to carefully analyze their pre-test data and look for patterns of student performance that will help them to differentiate instruction. Candidates know that teachers must often monitor and adjust instruction to meet the needs of the children. Candidates have been taught that professionalism is important, and it is expected that their Unit Work Sample will be free of spelling errors and will be grammatically correct.


E. Assessment Tool: Unit Work Sample Assignment:


The Unit Work Sample assignment is adapted from Winthrop University and used with their permission.


Introduction


The Unit Work Sample (UWS) is designed to provide you with a structured experience in documenting the impact of your teaching on the P-12 learners in your classroom.  Knowing how to effectively document your progress with students is critical in this atmosphere of teacher accountability. The UWS is designed to document the specific activities interns engage in to help students learn.  These activities provide evidence that you can apply in the classroom what you have learned in your course of study in the college and your department.  It will also demonstrate your understanding of Long Range Planning as it contains some of the components of this ADEPT requirement. Each year, the data will provide the education department important information that we will use to improve our programs.  For all research purposes, your confidentiality will be maintained. Candidates’ work will not be identified by name in any reports or publications. 


The  Assignment


The UWS contains four sections (Unit Context, Assessment Plan, Design for Instruction, Analysis of Student Learning Over Time) identified by research and best practice as fundamental to improving student learning.  Each section contains a task, a description of requirements, and a rubric that defines various levels of performance.  The rubric will be used to evaluate your UWS.  


During your internship, you are required to teach a comprehensive unit.  If you are teaching multiple classes, target just one class for this assignment.  Before you teach the unit, you will describe contextual factors, identify learning goals based on the state content standards, create an assessment plan designed to measure student performance before (pre-assessment), during (formative assessment),  and after (post-assessment), and plan for your instruction.  After you teach the unit, you will analyze student learning and then reflect upon and evaluate your teaching as related to student learning.  


Format:


You will open your LiveText account, create a new document. Select the Unit Work Sample from the drop down list under Newberry College Teacher education and the Template Unit Work Sample.



· Charts, graphs, assessments and attachments.  Charts, graphs and assessment instruments are required as part of the UWS document.  You may also want to provide attachments. However, you should be very selective and make sure any attachments provide clear, concise evidence of your performance related to UWS tasks and your students’ learning progress.


· Narrative length.  A suggested page length for your narrative is given at the beginning of each section.  


· References and credits.  Be sure to cite any information or ideas you obtain from published material or the Internet and bold it.  You may use any standard form for references; however, the American Psychological Association (APA) style is a recommended format (explained at the following website:  http://www.apastyle.org/elecref.html    and in the manual entitled Publication Manual of the American Psychological Association Fifth Edition (2002) Washington, DC: American Psychological Association).


· Anonymity.  In order to insure the anonymity of students in your class, do not include actual student names or identification in any part of your UWS. 


· Submission.  You will submit the UWS though your LiveText account to your college supervisor.


Grading of the UWS


The UWS will be submitted to and graded by the college supervisor.  It is strongly suggested that each intern submit a draft of each section of the UWS for review by the college supervisor well before the final due date (see timeline).  A common rubric for each of the four sections (Unit Context, Assessment Plan, Design for Instruction, Analysis of Student Learning Over Time) plus overall mechanics will be used to grade the UWS. There are a total of 10 dimensions in the 4 rubrics, plus an 11th dimension for mechanics.  To pass the UWS you must score an average of 3.0 or higher.  Passing the UWS is required for satisfactory completion of EDU 480. 


Material for the UWS was adapted from The Renaissance Partnership for Improving Teacher Quality, a Title II federally funded project with offices at Western Kentucky University.  http://fp.uni.edu/itq


Timeline for Unit Work Sample by Dimension


The UWS is a recursive process that requires time before, during, and after instruction; you cannot wait until you are finished teaching the unit to begin the UWS.  This timeline is designed to guide you through the dimensions related to the planning, implementation and reflection of your unit. It may be helpful to submit drafts of each dimension to your college supervisor and/or your mentor teacher as they are completed.  Be sure to discuss this with both of them. In addition, the UWS will be discussed during internship seminars.


Mentors should always play a part in helping you develop appropriate lesson plans with appropriate assessments.  In addition, mentor teachers are particularly valuable in giving you input on the contextual factors and learning goals dimensions, helping you make sure that the UWS fits into the overall instructional program of the classroom.  You should also discuss the selection of subgroups for Dimension 10 with your mentor.  

		

		Dimension

		General timeline 



		1

		Contextual Factors

		Before unit starts



		2

		Learning Goals

		Before unit starts



		3

		Overview of assessment plan

		Before unit starts, with adjustments during and at end of unit



		4

		Pre- and post- assessments

		Pre- before unit, and post- at end of unit



		5

		Results of pre-assessment

		Before unit starts (at this point, you should pick your subgroups before you collect your post-assessment data)



		6

		Detailed lesson plans

		Before and during unit



		7

		Discussion of instructional decision making

		Before and during unit



		8

		Summary table of student learning

		Before unit for pre-assessment data


After unit for post-assessment data



		9

		Summary of class progress

		After unit 



		10

		Subgroup differences

		Before, during and after unit (Determine subgroups while collecting pre-assessment data.)





The Components


I. Unit Context


Suggested Page Length: 2-3 pages plus learning goals table


Task


Discuss information about the learning-teaching context and individual student characteristics that influence your selection of significant, challenging, and appropriate learning goals, instruction, and assessments.


Dimensions


1.
Contextual Factors

· Discuss the characteristics of the community/school/classroom, including setting demands, that may affect learning. 


· Describe how specific characteristics of students in your class (e.g., developmental levels, interests, cultures, ability levels, SES, race/ethnicity, gender, special needs, language) impact your decisions when designing your instruction and assessments. Tell how you obtained this information. Provide specific information on these categories.  For example, if you have students who are identified as special education in your class, note the number of students and type of disabilities represented.  If you have students who are speakers of other languages, note the number of students and their approximate level of language proficiency---Limited English Proficiency (LEP)  vs. English Language Learners (ELL). Keep in mind that this information is for the class to whom you are teaching the unit. 


· Note that sources such as school documents are more reliable sources than your personal observations. Please reference the sources you use to obtain this information.


· Describe general and specific implications for instruction and assessments throughout the work sample, based on this information about the community/school/classroom characteristics, as well as individual differences. This is the bridge between the contextual factors and the work sample’s content.

2.
Learning Goals

· Learning goals guide the planning, delivery, and assessment of your unit. Although your learning goals will be directly related to the state standards, these goals should be broad enough to define what you expect the students to know and be able to do at the conclusion of your unit. You will later formulate lesson objectives which are more narrow and specific. Learning goals should be significant in that they reflect the big ideas or concepts of the unit. Learning goals should also be challenging, varied, and appropriate. When designing learning goals, be sure to use action verbs such as those found in Bloom’s taxonomy as part of your learning goals (e.g., Students will be able to compare and contrast…; Students will be able to summarize…).  Such language helps you think in terms of measurable skills and knowledge you want students to acquire.


· Provide a table that lists the learning goals that will direct your unit and aligns the learning goals to the relevant state standard(s). Limit the number of learning goals to no more than 4. Number your learning goals so they may be easily referenced throughout the unit.  See following table for examples and format.


· In a paragraph, explain why it is important for students to learn about the topic of the unit.  Merely saying that it is part of the standards is not sufficient.  Why should students be required to learn this material—what warrants its inclusion in the standards?


Examples of Learning Goals and State Standards 

		Learning Goals

		Corresponding State Standard(s)



		(Elementary Example)


Students will analyze the impact of the American Revolution on South Carolina. 

		3-3.1 Analyze the causes of the American Revolution- including Britain’s passage of the Tea Act, The Intolerable Acts, the rebellion of the colonists, and the Declaration of Independence- and SC’s role in these events.


3-3.2 Summarize the key conflicts and key leaders of the American Revolution in SC and their effects on the state, including the occupation of Charleston by the British’ the partisan warfare of Thomas Sumter, Andrew Pickens, and Francis Marion; and the battles of Cowpens and Kings Mountain.



		(Secondary Life Science Example)


Students will compare and contrast the physical and chemical structure of DNA molecules.

		II.B.1a Explain how DNA, genes, and chromosomes are related. 


II.B.1b Analyze the chemical structure of DNA.



		(P.E. Example) 


Students will be able to participate in a three-on-three game of basketball in a recreational setting

		I.  Demonstrates competency in motor skills and movement patterns needed to perform a variety of physical activities.






		(Foreign Language Example)


 Students will be able to describe a vacation in French

		1.1  Students engage in conversations, provide and obtain information, express feelings and emotions, and exchange opinions.



		(Art Example)  Students will be able to create a clay mask that tells something about themselves.                                                                                         

		II. B.  Students will be able to create artworks that use appropriate structures and functions to solve specific visual arts problems.








II.  Assessment Plan


Suggested Page length:  2 pages including table, plus copies of pre- and post- assessments

Task


Design an assessment plan to monitor student progress toward the learning goals.  Use multiple types of assessment that are aligned with the learning goals to assess student learning before, during, and after instruction.  These assessments should authentically measure student learning and may include performance-based tasks, paper-and-pencil tasks, observation checklists, and/or others.  Assessments should include both formative and summative.


Dimensions

3.   Assessment Plan Overview  


Provide an overview of the assessment plan in a table.  For each learning goal, provide a table that includes the assessments used to judge student performance before (pre-), during, and after (post-) instruction.  The purpose of this table is to depict the alignment between learning goals and assessments.  Your formative and post-assessments may change depending on the progress of your unit and the results of your pre-instruction assessment.


		Learning Goal Addressed

		Pre-Instruction


Assessment Description(s)

		During Instruction


Assessment (Formative) Description(s)

		Post-Instruction


Assessment Descriptions(s)



		Learning Goal 1

		

		

		



		Learning Goal 2

		

		

		



		Learning Goal 3

		

		

		



		Learning Goal 4

		

		

		





4.
 Pre- and Post-Assessments Aligned with Learning Goals  


Describe the pre- and post-assessments that are aligned with your learning goals.  Clearly explain how you will evaluate or score pre- and post- assessments, including criteria you will use to determine if the students’ performance meets the learning goals.  In an attachment (Attachment 1) include copies of pre- and  post-assessment, prompts, and/or student directions and criteria for judging student performance (e.g., scoring rubrics, observation checklist, rating scales, item weights, test blueprint, answer key).  You will attach copies of formative assessments used during instruction to lesson plans.


5.   Results of Pre-Assessment  


Describe the results of your pre-instruction assessment.  After administering the pre-assessment, analyze student performance relative to the learning goals.  Depict the results of the pre-assessment in a format that allows you to find patterns of student performance relative to each learning goal.  Note whether there are certain students who do more poorly than others. You may use a table, graph, or chart.  Describe the patterns you find and how this information will guide your instruction. If some of your students pass the pre-instruction assessment, you will need to revise your learning goals for them.


III.
Design for Instruction


Suggested Page length: 3- 4 pages plus 5 representative lesson plans as an attachment

Task

You must include 5 representative lesson plans for your unit.  Each learning goal should be represented in at least one lesson plan.  You will also describe instructional decision making related to activities, modification, and technology. You will use the Newberry College lesson plan template for all lessons.


Dimensions


6. Detailed Lesson Plans 


If your unit is longer than 5 lessons, make a table that shows where within the unit these 5 lessons fall, and in a brief paragraph, explain why you chose these 5 lessons as representative lessons of reaching your learning goals. Attach the lesson plans at the end of the document (Attachment 2). This attachment will also include any formative assessments from those lessons. 


Format of table could be:


		Lesson #

		Learning Goal Addressed 

		Brief Description



		

		

		





If you only have 5 lessons, this section will simply refer the reader to the lesson plan attachment (Attachment 2).


Each lesson plan must at least include:

· Learning goal(s) addressed (as numbered in the Unit Context section)


· Related state standards and specific objectives of the lesson


· Procedures/ steps of instruction including content written so anyone could repeat your lesson


· Materials needed for the lesson (for teacher and students)


· Adaptations/ considerations related to students needs, contextual data, and/or previous assessment results specific to that lesson


· Formative assessments listed and attached.


· Reflection on each lesson that should include: 


1. Summary of the student performance on the lesson



2. Brief analysis of whether students learned what was intended and how that was determined


3.  What you would change to increase student learning, especially in lower performing students.


7.
  Discussion of Instructional Decision Making


In this section you will address 3 issues related to instructional decision-making:


1.  Describe at least two unit activities that reflect a variety of instructional strategies/techniques.  Explain why you planned these activities by telling how the content relates to the learning goals, and how they stem from your pre-assessment information and contextual factors.


2.  Think of at least one time that formal or informal assessment of student learning caused you to modify or accommodate your original design for instruction. Describe what data caused you to rethink your plans, and what you did to attempt to improve student progress toward the learning goal. Be sure to focus on changes in presentation or content rather than changes in classroom management strategies. Then describe what data you used to see if your instructional changes did actually help students learn more.


3.  In a paragraph, describe how you used technology, including any assistive technology, in your lessons.  If you did not use any form of technology, provide your clear and compelling rationale for its omission. Examples of instructional technology include computer hardware and software, the Internet, digital cameras, digital camcorders, digital audio players, heart-rate monitors, midi keyboards, digital microscopes, handheld computers, and data collection probes. Examples of technology integration include P-12 students using multimedia software to create presentations; P-12 students using spreadsheet/graphing software analyze data; P-12 students using digital video to tell a story; P-12 students with special needs/ESOL using assistive technology to meet curricular objectives. Using a word processor to type lesson plans, showing a video or using the overhead projector, or candidate e-mail communication are not considered instructional technology for this assignment.


IV. Analysis of Student Learning


Suggested Page length: 3- 4 pages including table

Task


Analyze your assessment data, including pre/post assessments and formative assessments to determine students’ progress toward meeting the unit learning goals.  


Dimensions


8.
Summary Tables of Student Progress Between Pre- and Post- Assessment  


You will design a table for each learning goal.  The table should include for all students in the class the following information:  student number, pre-unit measure, post-unit measure, gains, and whether the learning goal was met for each student.  You may use percent correct for Columns 2 and 3.  The purpose of these tables is to provide an overview of the impact of your instruction on students’ attainment of each learning goal.


List Learning Goal: 1 2 3 or 4 


		Column 1


Student Number

		Column 2


Pre-Assessment Score




		Column 3


Post-Assessment Score

		Column 4


Gain shown




		Column 5


Was learning goal met?



		

		

		

		

		



		

		

		

		

		



		(List each

		

		

		

		



		Student # on a

		

		

		

		



		separate line.

		

		

		

		



		List ALL students)

		

		

		

		



		

		

		

		

		



		

		

		

		

		



		From Col.1: Total number of students:

		From Col.2:


Average pre-assessment score:

		From Col.3: Average post-assessment score:

		From Col.4: Total number of students making gains:

		From Col.5:


Total number of students meeting this learning goal:





9.  Summary of class progress on the unit


In this summary, please include the following:


1.    In general, which learning goals did students do well with and which learning goals were most difficult?  Why do you think so?  If few gains were made on a learning goal, discuss why you think this happened.


2.   With the learning goal that was most difficult, what would you change instructionally to ensure mastery by all students?


3.  Discuss individual students who stand out as particularly strong or weak and describe how insights from their performance during your internship will help you improve your instruction in specific ways. Do not include samples of student work.


10. Examination of Subgroup Differences. 

 Select a student characteristic (e.g., gender, socio-economic status, race/ethnicity, single- or two-parent household, etc.) to analyze in terms of one learning goal.  Determine this characteristic as you are collecting the pre –assessment data in consultation with your university supervisor. Develop a hypothesis when choosing your groups and then support or refute that hypothesis with the data from your pre-test.  Make sure you use the entire class in this analysis.  For example, if you wish to contrast minority and majority students, be sure to include the individual and average scores from both of these groups in your analyses. Enter the data from your pretest and then your posttest in a table such as the one below. Use the information from your pretest to guide you in accommodations and modifications during your instruction as needed.  Summarize in a paragraph what these data show about student learning.  Speculate about how your teaching may have contributed to these results and what you might do in the future.  Discuss your findings with your college supervisor. 


		Group 1: (List)___________

		Pretest Scores

		List instructional interventions based on differences in pretest results:

		Posttest Scores



		Student 1 

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		Student N

		

		

		



		

		Average Score 


for Group 1:

		

		Average Score 


for Group 1:



		Group 2: (List)___________

		Pretest Scores

		

		Posttest Scores



		Student 1

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		Student N

		

		

		



		

		Average Score 


for Group 2:

		

		Average Score 


for Group 2:





F. Scoring Guide: Unit Work Sample Rubric

Acceptable Level is Proficient (3.0)

		NEWBERRY COLLEGE


Unit Work Sample Rubric



		

		Excellent (4 pts)

		Proficient (3 pts)

		Developing (2 pts)

		Beginning (1 pt)



		Contextual Factors (1, 9%)

NAEYC 


1b, 2a, 4a

		Comprehensive understanding of the characteristics of the community/school/classroom and setting demands that may affect learning. 
Detailed description of relevant student characteristics is provided. Several specific implications of these characteristics for instruction and assessment are provided. 

		Understanding of the characteristics of the community/school/classroom and setting demands that may affect learning. 
Description of at least three student characteristics is provided. 
Some general implications for instruction and assessment are provided. 

		Little understanding of the characteristics of the community/school/classroom and setting demands that may affect learning. 
Description of at least two student characteristics is provided. 
Minimal implications for instruction and assessment. 

		No understanding of the characteristics of the community/school/classroom and setting demands that may affect learning. 
No understanding of individual student differences that may affect learning. 
No implications for instruction and assessment. 



		Learning Goals (1, 9%)

NAEYC


4b, 4c, 4d

		No more than four clearly and appropriately stated learning goals. 
All depict conceptual level of thinking. 
All aligned with most appropriate state standards. 
Excellent table provided. 
Compelling rationale for unit content beyond inclusion in state standards. 

		No more than four learning goals, most clearly and appropriately stated. 
Most depict conceptual level of thinking. 
All are aligned with state standards. 
Table provided. 
Clear rationale for unit content beyond inclusion in state standards. 

		Goals are inadequate and 
not clearly or appropriately stated. 
Most do not depict conceptual level of thinking. 
Most not aligned with state standards or not properly aligned. 
Inadequate table. 
Vague rationale for unit content. 

		Incompletely or inappropriately provided. 
No rationale for unit content. 



		Assessment Plan (1, 9%)

NAEYC


3a, 3b, 3c, 3d

		Each learning goal is thoroughly assessed before, during, and after instruction with multiple types of assessment.

		Each learning goal is adequately assessed before, during and after instruction with multiple types of assessment.

		One learning goal is not adequately assessed before, during, and after instruction with multiple types of assessment.

		More than one learning goal is not adequately assessed before, during, and after instruction with multiple types of assessment.



		Pre-Post Assessments 

(1, 9%)

NAEYC


3a, 3b, 3c, 3d

		Assessments appear to be valid; criteria for success and scoring procedures clearly and thoroughly explained; all or most items or prompts well written and address conceptual thinking (not rote memory). Pre- and post-assessments attached.

		Assessments appear to have some validity; criteria for success and scoring procedures explained; many items well written and address conceptual thinking (not rote memory). Pre- and post-assessments attached. 

		Assessments have validity flaws. Criteria for success and scoring procedures poorly explained; very few items well written and address conceptual thinking (not rote memory). Pre- or post-assessment missing.

		Assessments are not valid; criteria for success and scoring procedures absent; most items poorly written and do not address conceptual thinking. Pre- and post-assessments missing.



		Results of Pre assessment 

(1, 9%)

NAEYC


3b, 3c, 3d

		Patterns of student performance on pre-assessment clearly represented for each learning goal; clear and thorough description of impact pre-assessment results will have on instruction.

		Patterns of student performance on pre-assessment described for each learning goal; some description of impact pre-assessment results will have on instruction. 

		Patterns of student performance on pre-assessment described for most learning goals; little description of impact pre-assessment results will have on instruction

		Patterns of student performance on pre-assessment not described; no description of impact pre-assessment results will have on instruction.



		Lesson Plans 

(1, 9%)

NAEYC


3c, 3d, 4b, 4c, 4d

		Each lesson plan refers to the numbered learning goals. The procedures and adaptations are comprehensive, and the assessments are attached. Reflections are thorough and linked to student learning. Every lesson plan meets all criteria set by each program area and lessons are logically sequenced. 

		Each lesson plan refers to the numbered learning goals. The procedures and adaptations are adequate, and the assessments are attached. Reflections address student learning. Most lesson plans meet all criteria set by each program area, and lessons are logically sequenced.

		Most lessons refer to numbered learning goals. The procedures and adaptations are not always present, and only some of the assessments are attached. Few lesson plans meet all criteria set by each program area, and lessons are not always logically sequenced.

		Few lessons refer to numbered learning goals. There are very few assessments attached. Criteria set by each program area are not met, and lessons are not logically sequenced.



		Instructional Decision Making (1, 9%)

NAEYC


3b, 4b, 4c, 4d, 5d

		Thorough explanation of the relationship of 2 or more varied unit activities to the learning goals, pre-assessment and contextual factors; 
Thorough explanation of two times student responses caused modification of instructional plans and clear data to show impact of the modifications; Thorough explanation of use of technology and assistive technology. 

		Adequate explanation of the relationships of 2 varied unit activities to the learning goals, pre-assessment and contextual factors; 
Adequate explanation of one time that student responses caused modification of instructional plans and some data suggesting impact of the modifications; 
Adequate explanation of use of technology and assistive technology. 

		One explanation left out related to either unit activities, instructional modification, or technological decisions. 
Several of the explanations are vague and do not present compelling factors for the decisions, and scanty data for their impact. 
Some of the activities described do not vary. 

		More than two explanations are left out related to either unit activities, instructional modification, or technological decisions. 
Most of the explanations are vague and do not present compelling factors for the decisions or data showing impact. Activities described are not varied. 



		Summary Table (1, 9%)

NAEYC


3b, 3c, 4d

		All information in the table clearly labeled and presented with no errors. Pre- and post-scores and summary data computed accurately.

		All information in the table clearly labeled and presented with fewer than 2 errors. Pre- and post-scores and summary data computed accurately.

		Information in the table is not clearly labeled or presented. Errors detected in computations.

		Incomplete information in the table or no table.



		Summary of Class progress 

(1, 9%)

NAEYC


3b, 3c, 3d, 4b

		Demonstrates careful and insightful analysis of the academic performance of the students and several specific instructional strategies and adaptations to ensure mastery of most difficult learning goal.

		Demonstrates some analysis of the academic performance of the students and at least two instructional strategies and adaptations to ensure mastery of most difficult learning goal.

		Provides only superficial analysis and little insight into strategies that could ensure mastery of most difficult learning goal

		Poor or missing analysis of academic performance of the class.



		Subgroup Analysis (1, 9%)

NAEYC


3c, 3d

		Careful and thorough analysis of subgroup differences for one characteristic with clear table and insightful summary and recommendations.

		Some analysis of subgroup differences for one characteristic with adequate table and adequate summary and recommendations.

		Weak or inadequate analysis of subgroup differences. Confusing graph or table.

		Analysis of subgroup differences is missing



		Mechanics (1, 9%)

NAEYC


5d

		UWS is well organized, clear, thorough & follows exact format requirements. Learning goals are numbered throughout. Demonstrates strong standard English usage and writing skills with no mechanical errors. 

		UWS is adequately organized, and follows format requirements. Learning goals are numbered throughout. Demonstrates appropriate standard English usage and writing skills with few mechanical errors. 

		UWS is poorly organized, unclear in parts, and follows few format requirements. Learning goals not clearly numbered throughout. Does not demonstrate appropriate level of standard English usage and writing skills

		UWS is not organized, is unclear, and follows no format requirements. No learning goals are numbered. Inappropriate English usage. 





G. Candidate Data Derived from Assessment –see below

		 ECE Assessment #5

		NAEYC Standards/ELEMENTS



		2007-2010

		MEAN CANDIDATE SCORES PER ELEMENT



		Unit Work Sample 
Summative Data

		1b, 2a, 4a

		4b, 4c, 4d

		3a, 3b, 3c, 3d

		3a, 3b, 3c, 3d

		3b, 3c, 3d

		3c, 3d, 4b, 4c, 4d

		3b, 4b, 4c, 4d, 5d

		3b, 3c, 4d 

		3b, 3c, 3d, 4b

		3c, 3d

		5d



		Year

		Number of Candidates

		Overall % of Candidates Passing

		College Pass Score

		Mean  Candidate Score

		Range of Candidate Scores

		I. Contextual Factors

		II. Learning Goals

		III. Overview of Assessment

		IV. Pre and Post Assessments

		V. Results of Pre Assessment

		VI. Detailed Lesson Plans

		VII. Discussion of Instructional Decision Making

		VIII. Summary Table

		IX. Summary of Class Progress

		X. Subgroup Differences

		IX. Mechanics



		2007-2008

		1

		100%

		3.00

		3.80

		3.80

		4.00

		4.00

		4.00

		4.00

		4.00

		4.00

		4.00

		3.00

		4.00

		4.00

		3.00



		

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 



		2008-2009

		3

		67%

		3.0

		3.0

		2.7-3.4

		3.0

		3.3

		3.3

		3.0

		3.0

		3.3

		3.3

		3.0

		2.7

		2.7

		3.0



		

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 



		2009-2010

		10

		100%

		3.0

		3.7

		3.1-4.0

		3.6

		3.9

		3.8

		3.8

		3.5

		3.8

		3.5

		3.9

		3.6

		3.7

		3.7



		

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 



		2007-
2010

		14

		89%

		3.0

		3.5

		2.7-4.0

		3.5

		3.7

		3.7

		3.6

		3.5

		3.7

		3.6

		3.3

		3.4

		3.5

		3.2



		

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 





Assessment 5


		Section IV Assessment #6


ECE 438 Unit Plan


2007-2010





A. Description of the Assessment: 


The ECE 438 Social Studies Unit Plan contains six components: 1) Overview: Give a complete overview of the 10 day unit integrating math and science for an early childhood classroom. 2) Essential Question and Standards List: all state standards taught in this unit and the essential questions for the unit. 3) Procedures: List the major procedures required to carry out the lessons.4) Resources:  List the resources needed to carry out the unit. 5) Lesson Plans: Attach at least 4 complete lesson plans for the unit created in the Newberry College lesson plan format. 6) Assessments:  List the formative assessments for each day and the summative assessment for the unit.

 

B. Alignment with Standards:


		Components

		NAEYC Standards/Elements



		I. Unit Overview

		4b.,4c.,4d



		II. Essential Question(s)

		1c.,4c



		III. Standards

		4b.,4c.,4d



		IV. Procedures

		4a, 4b. 4c,4d



		V. Resources

		4b.,4d



		VI. Lesson Plans

		3b.,3c.,4b.,4c.,4d



		VII. Assessment

		3a.,3b.,3c.,3d





C. Analysis of Data Findings:


· There is no data for 2007-2008. The ECE 438 Unit Plan was not put into place until the following year, 2008-2009.


· In 2008-2009, 100 % of the candidates had a passing score on the ECE 438 Unit Plan.


· In 2009-2010, 100% of the candidates had a passing score on the ECE 438 Unit Plan.


· The lowest score for 2 years was a 3.4, and the highest score was 4.0.

· The lowest mean candidate score in 2008-2009 was on the essential question(s), and the mean candidate score in 2009-2010 was on procedures.


D. Interpretation of Data as Evidence for Meeting Standards: 


In 2008-2009, it was determined that Early Childhood candidates would benefit from learning how to write an integrated unit plan earlier in their coursework. Faculty determined that ECE 438 Methods and Materials for Social Studies would be an ideal course in which to begin teaching the unit plan.


The data from 2008-2009 and 2009-2010 provides strong evidence of candidates' abilities to meet the NAEYC standards when planning an integrated unit. The candidates are very 
knowledgeable and skilled in developing a Unit Overview (4b.,4c.,4d), asking the Essential Question(s) (1c.,4c), addressing the Standards (4b.,4c.,4d), writing Procedures (4a.,4b.,4c.,4d), 
identifying Resources (4b.,4d), creating Lesson Plans (3b.,3c.,4b.,4c.,4d), and choosing developmentally appropriate assessments (3a.,3b.,3c.,3d).


In the ECE 438 Unit Plan, Newberry College Early Childhood candidates demonstrate their ability to meet the NAEYC standards when planning a unit that integrates the South Carolina Social Studies Standards (PreK-3) with other subject area standards. Newberry candidates learn to write an overview of a unit that provides a clear explanation of the content. They determine an essential question that is developmentally appropriate for the grade level for which the unit is being written. Using the South Carolina State Standards, candidates must identify all of the standards that will be addressed in the unit (both social studies and other subject areas). Candidates provide step-by -step strategies and procedures for teaching the unit. They must identify resources (including technology) that will be needed to teach the unit or that will extend learning for the students. Lesson plans to teach the standards are created, and the candidates must incorporate instruction and assessment that is developmentally appropriate for the age group for which the lesson is intended, and they must show how they can differentiate instruction for different students based on student needs. 

The lowest mean candidate score in 2008-2009 was on the essential question(s), and the lowest mean candidate score in 2009-2010 was on procedures. As a result of this data, faculty will place emphasis on these two areas in all three of the methods classes in which unit planning is taught and assessed.

E. Description of Assignment: 

The ECE 438 Social Studies Unit Plan contains six components: 1) Overview: Give a complete overview of the 10 day unit integrating math and science for an early childhood classroom. 2) Essential Question and Standards List: all state standards taught in this unit and the essential questions for the unit. 3) Procedures: List the major procedures required to carry out the lessons.4) Resources:  List the resources needed to carry out the unit. 5) Lesson Plans: Attach at least four complete lesson plans for the unit created in the Newberry College lesson plan format. 6) Assessments:  List the formative assessments for each day and the summative assessment for the unit.

F. Scoring Rubric

ECE 438 Unit Plan Rubric


		



		

		Excellent (4 pts)

		Proficient (3 pts)

		Developing (2 pts)

		Beginning (1 pt)



		Unit Overview (1, 14%)


(NAEYC 4b, 4c, 4d)

		Clear explanation of content

		Reasonable explanation of content

		Minimal explanation of content

		Little or no explanation of content



		Essential Questions 


(1, 14%)

(NAEYC 1c, 4c)



		Appropriate to grade-level with higher level thinking

		Appropriate to grade-level with some higher level thinking

		Inappropriate for grade-level with little higher level thinking

		Poor link to grade-level and requires no higher level thinking



		Standards 


(1, 14%)

(NAEYC 4b, 4c, 4d)



		Clear understanding of State Standards

		Reasonable understanding of Standards

		Minimal understanding of Standards

		Incorrect or no link to Standards



		Procedures (1, 14%)

(NAEYC 

4a, 4b, 4c, 4d)



		Complete explanation of strategies and procedures

		Reasonable explanation of strategies and procedures

		Minimal explanation of strategies and procedures

		Little or no explanation of strategies or procedures



		Resources


 (1, 14%)

(NAEYC 4b, 4d)



		Appropriate and creative use of technology and other resources

		Acceptable use of technology and other resources

		Minimal use of technology and other resources

		No evidence of technology and limited use of other resources



		Lesson Plans (1, 14%)

(NAEYC 3b, 3c, 4b, 4c, 4d)



		Complete and appropriate lesson plans

		Adequate and appropriate lesson plans

		Incomplete or missing lesson plans

		No lesson plans



		Assessment (1, 14%)

(NAEYC 3a, 3b, 3c, 3d)



		Multiple assessments clearly linked to Essential Questions

		Multiple assessment adequately linked to Essential Questions

		Single assessment or incomplete links to Essential Questions

		No assessment included





G.Data Chart


ECE 438 Unit Plan Rubric Score Chart 2007-2010

		ECE Assessment #6

		NAEYC STANDARDS



		2007-2010
ECE 438 Unit Plan Summative Data Chart

		4b.,4c.,4d

		1c., 4c

		4b.,4c.,4d

		4a.,4b.,4c.,4d

		4b.,4d

		3b.,3c.,4b.,4c.,4d

		3a.,3b.,3c.,3d



		Year

		Number of Candidates

		Overall % of Candidates Passing

		College Pass Score

		Mean  Candidate Score

		Range of Candidate Scores

		I. Unit Overview

		II. Essential Question(s)

		III. Standards

		IV. Procedures

		V. Resources

		VI. Lesson Plans

		VII. Assessment



		2007-2008

		4

		NA

		NA

		NA

		NA

		The Unit Plan in ECE 438 was not put into place until 2009-2010.



		

		

		

		

		

		

		



		2008-2009

		7

		100%

		3

		3.9

		3.4-4.0

		3.9

		3.6

		4

		4

		4

		4

		4



		

		

		

		

		

		

		

		

		

		

		

		

		



		2009-2010

		8

		100%

		3

		4

		3.9-4.0

		4

		4

		4

		3.6

		4

		4

		4



		

		

		

		

		

		

		

		

		

		

		

		

		



		2007-
2010

		19

		100%

		3

		4

		3.4-4.0

		4

		3.8

		4

		3.8

		4

		4

		4



		

		

		

		

		

		

		

		

		

		

		

		

		





Assessment 6


		Section IV Assessment #7


Principles of Learning and Teaching K-6 (0522)


2007-2010





A. Description of the Assessment: 

The Principles of Learning and Teaching test is designed to assess a beginning teacher's knowledge of a variety of job-related criteria. Such knowledge is typically obtained in undergraduate preparation in areas such as educational psychology, human growth and development, classroom management, instructional design and delivery techniques, evaluation and assessment, and other professional preparation. The test includes four case histories, each presenting a particular teaching situation. For each case history, the examinee responds to three short-answer questions related to the teaching situation described in the case history. These twelve short-answer questions will cover all of the content areas listed under Topics Covered: 1) Students as Learners; 2) Instruction and Assessment; 3) Communication Techniques; and 4) Profession and Community. Each short-answer may require the examinee to do any of the following: demonstrate understanding of the importance of an aspect of teaching, demonstrate understanding of the principles of learning and teaching underlying an aspect of teaching, or recognize when and how to apply the principles of learning and teaching underlying an aspect of teaching. In addition, the test contains two sections of twelve multiple-choice questions covering an array of topics listed under Topics Covered. The test may contain some questions that do not count towards the examinee's score. The state of South Carolina has set a passing score of 165 for this test.

B. Alignment of the Assessment with the NAEYC Standards:


		Content Categories

		NAEYC Standards/Elements



		I.    Students as Learners: Development, Diverse Learners,  Motivation, Environment

		1a, 1b, 1c, 2a, 2b, 3a, 3b, 3c, 3d, 4b, 4c



		II.   Instruction and Assessment: Instructional/Assessment Strategies, Planning

		3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d



		III.  Teacher Professionalism: Reflective Practitioner, Larger Community

		2b, 2c, 4a, 5a, 5b, 5c, 5d, 5e



		IV.  Students as Learners: Case Histories/Short-Answer Questions

		1a, 1b, 1c, 2a, 2b, 3a, 3b, 3c, 3d, 4b, 4c



		V.   Instruction and Assessment: Case Histories/Short Answer Questions

		3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d



		VI.  Communication Techniques: Case Histories/Short-Answer Questions

		2b, 3d, 4a, 



		VII. Teacher Professionalism: Case Histories/Short –Answer Questions  

		2b, 2c, 4a, 5a, 5b, 5c, 5d, 5e





C. Analysis of Data Findings:


· Percentage of candidates passing the Principles of Learning and Teaching has been 100 % for three consecutive years.


· The mean candidate score has varied by five points over three years.


· The lowest score for all three years was 165 and the highest score for all three years was 190.

D. Interpretation of Data as Evidence for Meeting Standards:


Only one candidate took the Principles of Learning in 2007-2008, and this candidate had lower scores on sections: I. Students as Learners: Development, Diverse Learners, Motivation, Environment (Standards 1a, 1b, 1c, 2a, 2b, 3a, 3b, 3c, 3d, 4b, 4c), IV. Students as Learners: Case Histories/Short-Answer (1a, 1b, 1c, 2a, 2b, 3a, 3b, 3c, 3d, 4b, 4c), and VII. Teacher Professionalism: Case Histories/Short –Answer (2b, 2c, 4a, 5a, 5b, 5c, 5d, 5e). Due to the fact that only one student took the exam, the disaggregation of the data is not as indicative of strengths and weaknesses as that of the next two consecutive years.

The 2008-2009 and 2009-2010 data shows that candidate scores remained fairly consistent, or increased, on sections: III . Teacher Professionalism: Reflective Practitioner, Larger Community (2b, 2c, 4a, 5a, 5b, 5c, 5d, 5e);  IV. Students as Learners: Case Histories/Short Answer (1a, 1b, 1c, 2a, 2b, 3a, 3b, 3c, 3d, 4b, 4c); V. Instruction and Assessment: Case Histories/Short Answer (3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d); and VI. Communication Techniques: Case Histories/Short Answer (2b, 3d, 4a,).

The 2008-2009 and 2009-2010 data shows that candidate scores decreased on sections: I. Students as Learners: Development, Diverse Learners, Motivation, Environment (1a, 1b, 1c, 2a, 2b, 3a, 3b, 3c, 3d, 4b, 4c), II. Instruction and Assessment: Instructional/Assessment Strategies (3a,, 3b, 3c, 3d, 4a, 4b, 4c, 4d)  and VII. Teacher Professionalism: Case Histories/Short –Answer (2b, 2c, 4a, 5a, 5b, 5c, 5d, 5e).

While 100% of Newberry College candidates met or exceeded the State pass score, the decrease on sections I., II and VII. from 2008-2009 to 2009 - 2010 indicates a need to review these sections of the PLT and make sure that course content is highly aligned with what students are expected to know on these sections.

E: Assessment Tool N/A


F: Scoring Rubric N/A


G. Candidate Data Derived from Assessment – see below

		2007-2010
Principles of Learning and Teaching K-6 (0522)
Summative Data

		1a, 1b, 1c, 2a, 2b, 2c, 3a, 3b, 3c, 3d, 4a, 4b, 4c

		3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d

		2b, 2c, 4a, 4d, 5a, 5b, 5c, 5d, 5e

		1a, 1b, 1c, 2a, 2b, 2c, 3a, 3b, 3c, 3d, 4b, 4c

		3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d

		n/a

		2b, 2c, 4a, 4d, 5a, 5b, 5c, 5d, 5e



		Year

		Number of Candidates

		Overall % of Candidates Passing

		State Pass Score

		Mean  Candidate Score

		Range of Candidate Scores

		I.  Students as Learners: Development, Diverse Learners,  Motivation, Environment  Mean % of Correct Items

		II. Instruction and Assessment: Instructional/Assessment Strategies, Planning Mean % of Correct Items

		III. Teacher Professionalism: Reflective Practitioner, Larger Community Mean % of Correct Items

		IV. Students as Learners: Case Histories/Short-Answer Questions Mean % of Correct Items

		V. Instruction and Assessment: Case Histories/Short Answer Questions Mean % of Correct Items

		VI.Communication Techniques: Case Histories/Short-Answer Questions  Mean % of Correct Items

		VII. Teacher Professionalism: Case Histories/Short –Answer Questions  Mean % of Correct Items



		

		

		

		

		

		

		

		

		

		

		

		

		



		2007-2008

		1

		100%

		165

		173

		173

		25%

		88%

		86%

		38%

		75%

		100%

		50%



		2008-2009

		3

		100%

		165

		172

		166-176

		79%

		71%

		72%

		84%

		50%

		67%

		75%



		2009-2010

		10

		100%

		165

		177

		165-190

		65%

		65%

		81%

		83%

		80%

		80%

		70%



		2007-2010

		14

		100%

		165

		174

		165-190

		56%

		75%

		77%

		68%

		68%

		82%

		65%





Assessment 7


		Section IV Assessment #8


Portfolio


2007-2010





A. Description of the Assessment: 


Early Childhood Education Teacher Candidates collect and compile materials to be used in the portfolio throughout all of their teacher education courses. This collection occurs up until submission of the portfolio during the first setting of the Internship. The portfolio consists of the following components: an introduction of the candidate and compelling reasons as to why he/she has chosen the teaching profession as a career; a philosophy of teaching with implications of positive career development; the teacher candidates’ resume with up-to-date information; and a well-written explanation of the Five Guiding Principles of the Newberry College Conceptual Framework. For each of the Guiding Principles, (Best Practice; Collaboration; Diversity; Ethics; and Technology); the students are required to provide two excellent artifacts, a compelling rationale for the evidence, a  clear explanation of each artifact, and how it shows mastery of the Principle. In addition, candidates must link each artifact to a NAEYC standard as part of the rational. The candidates are scored using the culminating portfolio rubric with data being collected in the data collection system for analysis. The Department of Education has set a 3.0 (proficient) as the acceptable level for this assessment.

B. Alignment of the Assessment with NAEYC Standards:

		Components

		NAEYC Standards/Elements



		I. Introduction

		5a



		II. Philosophy

		5b, 5c



		III. Resume'

		5a



		IV. Guiding Principles

		5b



		V. Best Practice

		1c, 2b, 2c, 3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d



		VI. Collaboration

		5c



		VII. Diversity

		2a, 3c, 3d, 4a, 4b, 4d



		VIII. Ethics

		5b



		IX. Technology

		4b





C. Analysis of Data Findings:


· Percentage of candidates passing the Portfolio has been 100% for two of the past three years. 


· In 2008-2009, there were three candidates. One of the candidates did not pass the Portfolio, which brought the percentage of candidates passing to 67%.


· The mean candidate score has varied by only .7 of a point for three years.


· The lowest score for all three years was a 2.3, and the highest score for all three years was 4.0.


D. Interpretation of Data as Evidence for for Meeting Standards:


Only one candidate completed the Portfolio in 2007-2008, and this candidate scored a 4.0 on each of the components.  Due to the fact that only one student completed the Portfolio, the disaggregation of the data for this year is not as indicative of strengths and weaknesses as that of the next two consecutive years. In 2008-2009, one candidate did not pass the Portfolio, but when this candidate's data was averaged with the other two candidates, the mean for all three candidates, on each of the individual components, was at or above 3.0.  This candidate received formative feedback on the diversity and technology components and made corrections needed to strengthen the portfolio prior to using it in job interviews. 

The mean for each individual component on the Portfolio has met or exceeded 3.0 for 3 years. These scores indicate that the following components and corresponding standards on the Portfolio are being met and there is no need for review of the assessment or a change in classroom instruction.


E. Assessment Tool – Template for Culminating Portfolio Assignment for EDU 483

Key Assignment - Create the portfolio by creating a new document and using the Culminating Portfolio template under the Teacher Education folder in Live Text. The template is also posted in your assignment resources. Submit through the assignment tab for EDU 483. Remember that the portfolio is a way to showcase your best work throughout your time in the teacher education program.

Introduction - Create an interesting and entertaining profile of yourself. Explain why you choose the teaching profession as your career, the teaching experiences you have had, and your career goals for the future.

Philosophy - Discuss your philosophy of teaching. You wrote an emerging  Philosophy of Education paper for EDU 224. You should revise that paper in order to reflect on the growth you have experienced since first writing the paper as a freshman or sophomore.

Resume - Place your resume here. There is a resume template under the Teacher Education folder in Live Text or you can create your own resume format.

Guiding Principles - Discuss each of the five Guiding Principles of the Newberry College Conceptual Framework and their importance to you as a teacher.

Best Practice - Provide 2 artifacts of your best work. For each artifact, provide an explanation of the evidence which includes a rational showing your mastery of this Guiding Principle of the Conceptual Framework. Also, you must provide information on which NAEYC standard this artifact most closely relates to.

Collaboration - Provide 2 artifacts of your best work. For each artifact, provide an explanation of the evidence which includes a rational showing your mastery of this Guiding Principle of the Conceptual Framework. Also, you must provide information on which NAEYC standard this artifact most closely relates to.

Diversity - Provide 2 artifacts of your best work. For each artifact, provide an explanation of the evidence which includes a rational showing your mastery of this Guiding Principle of the Conceptual Framework. Also, you must provide information on which NAEYC standard this artifact most closely relates to.

Ethics - Provide 2 artifacts of your best work. For each artifact, provide an explanation of the evidence which includes a rational showing your mastery of this Guiding Principle of the Conceptual Framework. Also, you must provide information on which NAEYC standard this artifact most closely relates to.

Technology - Provide 2 artifacts of your best work. For each artifact, provide an explanation of the evidence which includes a rational showing your mastery of this Guiding Principle of the Conceptual Framework. Also, you must provide information on which NAEYC standard this artifact most closely relates to.

F. Scoring Guide


 NEWnNEWBERRY COLLEGE

Portfolio Rubric


		



		

		Excellent (4 pts)

		Proficient (3 pts)

		Developing (2 pts)

		Beginning (1 pt)



		Introduction (1, 11%)

NAEYC 5a

		Provides and entertaining and interesting profile of self, compelling reasons for choosing Education as a career, and ambitious yet realistic goals for the future.

		Provides an interesting profile of self, solid reasons for choosing Education as a career, and realistic goals for the future.

		Provides a profile of self, a reason for choosing Education as a career, and a goal for the future.

		Provides a simple profile of self, and/or a reason for choosing Education as a career, and/or unrealistic goals for the future.



		Philosophy (1, 11%)

NAEYC 5b, 5c

		Provides a well written and thought out philosophy of teaching and education with implications for positive career development. 

		Provides a well written philosophy of teaching and education.

		Provides a philosophy of teaching and education.

		Provides a philosophy of teaching and education that is unclear.



		Resume (1, 11%)

NAEYC 5a

		Provides a well written and up-to-date profile of education, work experience, and extracurricular activities that relate to the field of teaching.

		Provides a well written and up-to-date profile of education, work experience, and extracurricular activities.

		Provides a profile of education, work experience, and extracurricular activities.

		Provides a rudimentary profile of education, and/or work experience, and/or extracurricular activities.



		Guiding Principles (1, 11%)

NAEYC 5b

		Provides a clear well written explanation showing exceptional understanding of each Guiding Principle of the Newberry College Conceptual Framework.

		Provides a well written explanation of each of the Guiding Principles of the Newberry College Conceptual Framework.

		Provides an explanation of each of the Guiding principles of the Newberry College Conceptual Framework.

		Provides an unclear explanation of the Guiding Principles of the Newberry College Conceptual Framework.



		Best Practice (1, 11%)

NAEYC 1c, 2b, 2c, 3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d

		Provides 2 excellent artifacts, compelling rational for the evidence, and a clear explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, strong rational for the evidence, and an explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, rational for the evidence, and an explanation of the artifact.

		Provides 1or 2 artifacts, and/or rational for each, and/or limited explanation .



		Collaboration (1, 11%)

NAEYC 5c

		Provides 2 excellent artifacts, compelling rational for the evidence, and a clear explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, strong rational for the evidence, and an explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, rational for the evidence, and an explanation of the artifact.

		Provides 1 or 2 artifacts, and/or rational for each, and/or limited explanation.



		Diversity (1, 11%)

NAEYC 2a, 3c, 3d, 4a, 4b, 4d

		Provides 2 excellent artifacts, compelling rational for the evidence, and a clear explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, strong rational for the evidence, and an explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, rational for the evidence, and an explanation of the artifact.

		Provides 1 or 2 artifacts, and/or rational for each, and/or limited explanation.



		Ethics (1, 11%)

NAEYC 5b

		Provides 2 excellent artifacts, compelling rational for the evidence, and a clear explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, strong rational for the evidence, and an explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, rational for the evidence, and an explanation of the artifact.

		Provides 1 or 2 artifacts, and/or rational for each, and/or limited explanation..



		Technology (1, 11%)

NAEYC 4b

		Provides 2 excellent artifacts, compelling rational for the evidence, and a clear explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, strong rational for the evidence, and an explanation of the artifact and how it shows mastery of the Principle.

		Provides 2 artifacts, rational for the evidence, and an explanation of the artifact.

		Provides 1 or 2 artifacts, and/ot rational for each, and/or limited explanation.





G. Candidate Data Derived from Assessment (see below)


		Early Childhood Education Assessment #8

		NAEYC Standards/ELEMENTS



		2007-2010 Portfolio
-Summative Data Scores

		5a

		5b, 5c

		5a

		5b

		1c, 2b, 2c, 3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d

		5c

		2a, 3c, 3d, 4a, 4b, 4d

		5b

		4b



		Year

		Number of Candidates

		Overall % of Candidates Passing

		College Pass Score

		Mean  Candidate Score

		Range of Candidate Scores

		I. Introduction-
Mean of Candidate Score

		II. Philosophy 
Mean of Candidate Score

		III. Resume'
Mean of Candidate Score 

		IV. Guiding Principles-Mean of Candidate Score

		V. Best Practice 
Mean of Candidate Score

		VI. Collaboration 
Mean of Candidate Score

		VII. Diversity
Mean of Candidate Score

		VIII. Ethics
Mean of Candidate Score

		IX. Technology 
Mean of Candidate Score



		2007-2008

		1

		100%

		3.0

		4.0

		4.0

		4.0

		4.0

		4.0

		4.0

		4.0

		4.0

		4.0

		4.0

		4.0



		

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 



		2008-2009

		3

		67%

		3.0

		3.3

		2.3-4.0

		3.7

		3.3

		3.3

		3.0

		3.7

		3.3

		3.0

		3.3

		3.0



		

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 



		2009-2010

		10

		100%

		3.0

		3.9

		3.1-4.0

		3.9

		4.0

		3.9
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Assessment 8


7. NCATE Category

Early Childhood Education-First Teaching License

8. Grade levels® for which candidates are being prepared

PK-3

(1) e.g. Birth to Grade 3, P-3

9. Program Type
Advanced Teaching

First Teaching License
Other School Personnel
Unspecified

- - -

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
g Yes
§ No

12. If your answer is ""yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

South Carolina

14. Program report status:
§Initial Review

5 Response to One of the Following Decisions: Further Development Required or Recognition with
Probation

§ Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable



state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

B Yes
5 No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NAEYC
standards. (Response limited to 4,000 characters)

Institutional: The Teacher Education program works to enhance the four pillars of the college mission:
intellectual transformation, social development, physical well-being, and spiritual growth by being
supportive of the core curriculum and by helping candidates grow in these areas. The theme of the
teacher education program Conceptual Framework, Building Better Communities, One Teacher at a
Time demonstrates the commitment of the faculty and administration to improve the communities in
which our graduates live and work.

State: The South Carolina Department of Education Policy Guidelines for Educator Preparation is
closely aligned with NCATE standards. However the state does impose additional requirements for
educator preparation units at the initial preparation level. A)The state requires that all candidates pass or
exempt PRAXIS | before admission to the Teacher Education Program. B)The South Carolina
Academic Standards are published standards for each content area and grade level that guide the
instruction of public school teachers in South Carolina. Teacher candidates are required to include these
standards in all lesson plans and units of study created in methods courses and in all lessons taught in the
clinical experience. C)The South Carolina Department of Education adopted teaching performance
standards as a complement to the state’s system for Assisting, Developing, and Evaluating Professional
Teaching (ADEPT). The ADEPT standards are modeled from the Interstate New Teacher Assessment
and Support Consortium (INTASC)) standards for professional teaching. The INTASC standards
identify what beginning teachers should know and be able to do. The ADEPT standards identify specific
descriptions and expectations for competent practice and are required of all South Carolina teacher
education programs for candidate evaluation and improvement.D)The state requires that all candidates
be provided specific written information regarding the standards of conduct required of South Carolina
educators for initial certification. This takes places in EDU 224, Foundations of Teaching and Learning
and is reviewed again in EDU 483, Internship Seminar. The information is presented in the form of a
brochure created by the state outlining expectations for teachers. E)As part of the Education and
Economic Development Act (EEDA), all educator preparation units must provide assessment evidence
to indicate that all candidates enrolled in educator preparation possess the knowledge, skills and
dispositions to integrate the following into the P-12 curriculum: career guidance, use of the cluster of
study curriculum frameworks, use of individual graduation plans, instructions of students with diverse
learning styles, elements of the Career Guidance Model, contextual teaching, cooperative learning and
character education. F) The state expects all graduates of educator preparation programs to possess a
strong knowledge of cultural diversity issues that are centered in a global, multicultural perspective.
Graduates must be able to teach all students regardless of exceptionalities, backgrounds, or
socioeconomic status, in a variety of settings including rural and low performing schools. It is the
expectation that all educator preparation units will recruit teacher candidates and faculty from culturally
diverse backgrounds and will develop and administer curricula and experiences to achieve this standard.
G)The Safe School Climate Act is designed to prevent harassment, intimidation, and bullying by
mandating that each of the state’s school districts adopt a policy prohibiting those behaviors. All
educator preparation units must provide assessment evidence to indicate that candidates possess the
knowledge, skills, and dispositions to identify and prevent bullying, harassment, and intimidation in
schools.

While all of the above state requirements impact our teacher education program, none of them




\hegatively impact the application of the NAEY C standards.

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

Candidates are required to complete a minimum of 108 hours of field experience embedded throughout
the program prior to the internship. Core education courses that include field experience hours are:

EDU 224 Foundations of Teaching and Learning

Candidates are placed with a public school mentor teacher for 12 hours of field experience during the
semester. Candidates conduct individual interviews with the mentor on designated topics discussed in
class and write a reflection on each of these interviews. In addition to the interviews, candidates observe
and assist the mentor while paying particular attention to educational foundation issues such as laws,
ethics, equity, philosophy, and professionalism.

EDU 230 Human Development and Learning

Candidates spend at least (1) hour per week for twelve (12) weeks with a certified mentor teacher to
complete the required observations of 12 individual students. The candidates take anecdotal notes and
use the notes to analyze the physical, social, emotional, and intellectual development of students to
determine implications for learning and to provide documentation for teachers of the students.

EDU 232 Working with Exceptional and Diverse Learners

The EDU 232 class field experience consists of four group field trips (12 hours total) to area public
schools to observe specific criteria based on the course content. The first field experience is a trip to a
local elementary school for a three hour structured observation cycle. The classes observed are Learning
Disabilities, ESOL, G/T, Reading Recovery, Self-contained special education, Montessori multi-age
classrooms, and general education classes with inclusion specialists. The second field trip is to a local
high school for a three hour cycle observation of self-contained special education, remedial classes,
ESOL, Honors classes, and Learning Disability classes. The third field trip is a three hour cycle of
observation at a local middle school. This middle school is a school deeply involved in the process of
gender specific education. The day is spent observing male classrooms, female classrooms, and
discussions with gender specific teachers, students, and administrators. The fourth field experience is a
three hour cycle of observation at a local Community School. This school is a K-12 school serving a
rural community in the county system.

EDU 341 Elementary Classroom Environment

This course has 24 hours of field experience with a certified mentor teacher. Each observation period is
2 hours in length with specific criteria provided for analysis. The candidates observe for the criteria,
interview the teacher concerning the criteria, and write a reflective journal entry concerning the criteria.
The specific areas of observation are: Lesson Planning, Using Technology, Time Management,
Assessment, Differentiation of Instruction, Making Home-School Connections, Cooperative Learning,
The Safe School Climate Act, Career Guidance, Conducting Conferences, Management Style, and
Teacher Interview.

In addition, Early Childhood Education majors take the following courses with field experience
components:

ECE 352 Literacy Development in Young Children - Teacher candidates spend at least (1) hour per
week for twelve (12) weeks observing children and teachers. Mentors are certified in Early Childhood
Education. Candidates are required to be knowledgeable about current research on literacy development
and document specific examples of literacy development in their assigned classroom including the




integration of literacy with all content areas.

ECE 437 Teaching an Integrated Curriculum - Candidates spend at least (2) hours per week for twelve
(12) weeks observing children and teachers. Candidates coordinate with mentor teachers to complete the
required activities and observations to better understand and explore the process of planning and
teaching an integrated curriculum. Field experience assignments are aligned with the course schedule to
engage students in observation and discussion of planning and teaching in an integrated curriculum that
includes art, math, science, social studies, music and drama and the language arts. Candidates teach three
lessons during the field experience, two of which are observed by the mentor teacher and one by the
college instructor using the Newberry College observation record.

ECE 438 Methods and Materials for Social Studies - Candidates spend at least (1) hour per week for
twelve (12) weeks observing children and teachers. Candidates coordinate with field experience mentors
to complete the required activities and observations to better understand and explore the process of
planning and teaching a curriculum that integrates social studies into two or more content areas.

To ensure that all candidates experience a variety of school settings with diverse student and teacher
populations, the faculty and school partners place candidates in schools for field and clinical experiences
based on grade level, content, gender, ethnicity, socio-economic level, gifted population, academic
exceptionalities, teacher expertise, location, and availability.

Candidates are supervised in field experiences by a qualified mentor teacher, the administration of the
school and a college faculty member. School partners are trained in ADEPT by either the Newberry
College faculty or the school district and are in direct contact with the Unit’s faculty through email,
telephone, and in person. Faculty members of the Teacher Education Program regularly meet with
selected school faculties to explain and discuss the Teacher Education field experience procedures.
Mentor Teachers complete an evaluation on each candidate and the data is analyzed by the program area
faculty.

Candidates are supervised in the clinical experience by the department of education or content area
faculty, a qualified mentor teacher, and the school administration. Candidates are formally observed a
minimum of 12 times using the Newberry College observation record which addresses ADEPT
Performance Standards 4-9. Mentors are trained by the Unit faculty in ADEPT and by the district in
mentoring. Candidates develop a teacher work sample which evaluates their ability to pre-assess for
instruction, set goals, create lesson plans based on the data, post-assess, and identify subgroups for
specific instruction.

The clinical experience lasts for 14 weeks (minimum of 490 hours) in two 7 week settings. All
candidates are placed in the Newberry County School system where there is a long and distinguished
history of service to the schools and an excellent working relationship with the district’s administration
and teachers, many of whom are Newberry College graduates. The candidates are placed in a second
setting in a different school system with diverse demographics, a different grade level, and with a mentor
teacher of different ethnicity and gender if possible.

Students are evaluated in the internship using a three-pronged model. 1) All interns write lesson plans
daily which are approved by the mentor before the lesson is taught. In addition, four of the lesson plans
are submitted to the College Supervisor and are scored using the Newberry College Lesson Plan Rubric.
The average score of the four plans provides one of the assessments for the internship. 2) All interns
create a teacher work sample which is scored using a rubric. The teacher work sample evaluates their
ability to pre-assess for instruction, set goals, create lesson plans based on the data, post-assess, and
identify subgroups for specific instruction. 3) The internship mid-term and final evaluations and
accompanying rubric are aligned with NAEYC standards, ADEPT Standards and the Conceptual
Framework performance indicators. The evaluations forms are organized around the four ADEPT
domains of Planning, Instruction, Environment and Professionalism with direct connections made to the



NAEYC standards.

3. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

Early Childhood Degree Planning Sheet 07-08 Early Childhood Degree Planning Sheet 08-09

See Attachments panel below.

4. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

Conceptual Framework Graphic and Mission Item Analysis Report Referenced in Section V

See Attachments panel below.

5. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:
Early Childhood Education
. # of Cand_idates # of Program
Academic Year Enrolled in the | 1)
Program Completers
09-10 19 10
08-09 17
07-08 10

(2) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all
the requirements of a state-approved teacher preparation program. Program completers include all those who are documented
as having met such requirements. Documentation may take the form of a degree, institutional certificate, program credential,

transcript, or other written proof of having met the program's requirements.

6. Faculty Information
Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Virginia Riddle
Highest Degree, Field, & Master's Degree plus 30 hours Early Childhood Education and Administration
University®) University of South Carolina

Assignment: Indicate the role

of the faculty member® Assistant Professor of Early Childhood and Elementary Education EDU 230
ulty

(Human Development and Learning), Literacy and Reading Courses for Early




Childhood majors

Faculty Ran k®

Assistant Professor

Tenure Track

e YES

Scholarship(®, Leadership in
Professional Associations, and
service("):List up to 3 major
contributions in the past 3
years(S)

Presenter, South Carolina Assoiciation of Teacher Educators Conference, 2010
IRA Member, College Teacher State Chair for SCIRA Master Trainer, Center for
Child Care and Career Development (CCCCD)

Teaching or other
professional experience in P-

12 schools(®

22 years public school teacher Grades K-6 3 years Curriculum Specialist 8 years
Coordinator of Early Childhood Education, Richland School District 2, SC Certified
in ECE, ELE and Administration

Faculty Member Name

Glenna Zeak

Highest Degree, Field, &
University(3)

Ph.D. Curriculum and Instruction Pennsylvania State University

Assignment: Indicate the role
of the faculty member(

Early Childhood Education classes EDU 230 (Human Development and Learning)

Faculty Ran k®

Associate Professor (Resigned 2009)

Tenure Track

e YES

Scholarship(®, Leadership in
Professional Associations, and
service("):List up to 3 major
contributions in the past 3
years(S)

Member of NAEYC, NASA, SECA Bank of America Grant for Early Childhood
Education Research on Diverse Pathways to teacher preparation

Teaching or other
professional experience in P-

12 schools®

Head Start Teacher (5 years) 5 years Head Start Manager 6 years ECE and Child
Development adjunct Instructor 3 years ECE Distance Learning Instructor 2
years Associate Professor of ECE 9 years Head Start Federal Evaluator

Faculty Member Name

Cathy Mitchell

Highest Degree, Field, &
University(3)

Masters Degree plus 30 hours Elementary Education and Administration
University of South Carolina

Assignment: Indicate the role
of the faculty member(

Full time professor of Elementary Education and Early Childhood Education
Supervisor of Interns

Faculty Ran k®

Assistant Professor

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations, and
service("):List up to 3 major
contributions in the past 3
years(S)

ACEI/NAEYC member NCATE State Evaluation Team Secretary to Faculty Council

Teaching or other
professional experience in P-

12 schools(®

10 years k-6 public school teacher 6 years elementary school principal 14 years
director of k-12 public programs 5 years of educational curriculum specialist for
state dept. of edu

Faculty Member Name

Marcia Ringer

Highest Degree, Field, &

Master of Science Mathematics University of South Carolina




University(3)

Assignment: Indicate the role
of the faculty member(*®

MAT 221 (Basic Math Concepts) and MAT 222 (Geometry for the Elementary
Teacher)

Faculty Rank(®)

Assistant Professor of Mathematics until 2009 Adjunct Professor 2009 - present

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and
service(M:List up to 3 major
contributions in the past 3
years(s)

Member of NCTM, SCCTM,SCASCD Presented at the South Carolina MESAS
Conference Served on the Newberry High School Improvement Council

Teaching or other
professional experience in P-

12 schools®

6 years middle school math teacher 24 years high school math teacher and math
chair person Secondary mathematics teacher certification

Faculty Member Name

Rebecca Pugh

Highest Degree, Field, &
University(3)

Master of Science Plus 30 hours Geology University of Houston

Assignment: Indicate the role
of the faculty member(*®

SCI 110 (Earth Science), ECE 439 (Math and Science Methods)

Faculty Rank(®)

Adjunct Professor

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and
service(M:List up to 3 major
contributions in the past 3
years(s)

Member NSTA, SC Science Council, SCASCD Presented at the SC MESAS
conference Newberry County Memorial Hospital Board of Trustees (secretary and
treasurer)

Teaching or other
professional experience in P-

12 schools®

35 years science teacher in public schools in SC (8 years junior high and 27
middle school) Inservice training at SC Science Council conference workshops
('95-08) Certified in Science and Middle School Science

Faculty Member Name

Renee Stubbs

Highest Degree, Field, &
University(3)

M.Ed. Mathematics, Converse College

Assignment: Indicate the role
of the faculty member(*®

EDU 382 (Integrating Technology into Teaching)

Faculty Rank(®)

Assistant Professor

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and
service(M:List up to 3 major
contributions in the past 3
years(s)

Chair, Newberry College Instruction, Information and Library Technology
Committee Board Member of SC Association of Supervision and Curriculum
Development as the Higher Education Liaison Consultant with the National
Dropout Prevention Network, co-developer and author of Making the Most of
Instruction curriculum modules for the Nine Schools Project.

Teaching or other
professional experience in P-

12 schools(®

Certifications: Secondary Mathematics, AP Calculus, AP Statistics, Gifted and
Talented, Mathematics for the Technologies. Intel Master Teacher, Learning
Focused Solutions trainer 22 years as a secondary mathematics teacher 7 years
as a Greenville County Instructional Coach 7 years as Adjunct Instructor teaching

Graduate level courses for teacher recertification for Furman University




Faculty Member Name Cindy Johnson-Taylor

Highest Degree, Field, &

. - (3) Ph. D, Educational Leadership, University of South Carolina
University

Assignment: Indicate the role |Chair, Department of Education EDU 224 (Foundations of Teaching and

of the faculty member(? Learning) and EDU 483 (Senior Seminar)
Faculty Rank(®) Associate Professor
Tenure Track b YES

Scholarship(®, Leadership in

Professional Associations, and . . . .
service™:List 03 i President, SCACTE Director and PI—Center of Excellence in Teacher Retention
ervice® LISt Up 1o S Major  fcrppa Executive Board

contributions in the past 3
years(s)

Teaching or other
professional experience in P-

12 schools®

5 years High School English Teacher 5 yearsHigh School Assistant Principal
Certified English 9-12 and Principal 9-12

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(4) e.qg., faculty, clinical supervisor, department chair, administrator

(5) e.qg., professor, associate professor, assistant professor, adjunct professor, instructor

(6) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of
teachers and other school personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for
professional review and evaluation.

(7) Service includes faculty contributions to college or university activities, schools, communities, and professional
associations in ways that are consistent with the institution and unit's mission.

(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.

(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a
PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if

any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
NAEY C standards. All programs must provide a minimum of six assessments. If your state does not
require a state licensure test in the content area, you must substitute an assessment that documents
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or
form of the assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each
field)

Type and Number of Name of Assessment |Type or Form of Assessment When the Assessment Is
Assessment (10) (1) Administered 2
Assessment #1:
L ISR PRAXIS II National

assessment, or
other content-
based assessment
(required)

Education of Young Standardized Exam Prior to graduation
Children (0021) for State Licensure




Assessment #2:

Content knowledge Grade Point Average of grades

in early childhood Average in Content selected required Each semester
education Courses courses

(required)

Assessment #3:
Candidate ability to
plan implement

Graded Lesson

appro_prlate Lesson Plans Plans scored using During Internship
teaching and X
. rubric
learning
experiences
(required)

Assessment #4:
Student teaching or
internship
(required)

Internship
Evaluation

Clinical Practice
Evaluation scored
using rubric

During internship -
midterm
(formative) and
final (summative)

Assessment #5:
Candidate effect on

Internship Project

During second

assessment that
addresses NAEYC
standards
(required)

Unit Plan

Unit plan
developed and
scored using rubric

student leaning Unit Work Sample scored using rubric setting of
. internship
(required)
Assessment #6:
Additional ECE 438 Project - During ECE 438 -

Methods and
Materials for Social
Studies

Assessment #7:
Additional
assessment that
addresses NAEYC
standards
(optional)

PRIXIS 11 Principles
of Learning and
Teaching (0522)

National
Standardized Exam
for state licensure

Prior to graduation

Assessment #8:
Additional
assessment that
addresses NAEYC
standards
(optional)

Culmiinating
Portfolio

Portfolio showing
mastery of
Conceptual
Framework

principles and
scored using a
rubric

During internship

(10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate
assessment to include.
(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,
portfolio).
(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to

student teaching/internship, required courses [specify course title and humbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NAEYC standard on the chart below, identify the assessment(s) in Section Il that address
the standard. One assessment may apply to multiple NAEYC standards.

1. For each NAEYC standard on the chart below, identify the assessment(s) in Section Il that
address the standard. One assessment may apply to multiple NAEY C standards.



#1 #2 #3 #4 #5 #6 #7 #8

o | =x | .

2. Building Family and Community Relationships. Candidates know
about, understand, and value the importance and complex characteristics
of children’s families and communities. They use this understanding to

create respectful, reciprocal relationships that support and empower B 1 I R ] g i I
families, and to involve all families in their children's development and
learning.

4. Teaching and Learning. Candidates integrate their understanding of and

relationships with children and families; their understanding of

developmentally effective approaches to teaching and learning; and their

knowledge of academic disciplines to design, implement, and evaluate 2121212222 =
experiences that promote positive development and learning for all

children.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and
discussed in Section V. Taken as a whole, the assessments must demonstrate candidate mastery
of the SPA standards. The key assessments should be required of all candidates. Assessments
and scoring guides and data charts should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring
guides to the same depth, breadth, and specificity as in the SPA standards. Data tables should
also be aligned with the SPA standards. The data should be presented, in general, at the same
level it is collected. For example, if a rubric collects data on 10 elements [each relating to
specific SPA standard(s)], then the data chart should report the data on each of the elements
rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that
would be appropriate. Assessments have been organized into the following three areas to be
aligned with the elements in NCATE’s unit standard 1:



 Content knowledge (Assessments 1 and 2)
» Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
* Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from
professional knowledge. If this is the case, assessments that combine content and professional
knowledge may be considered *‘content knowledge' assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following
items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be
sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in
Section I11. Cite SPA standards by number, title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provides evidence for meeting standards, indicating the
specific SPA standards by number, title, and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to
candidates);

f. The scoring guide for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each ,
however in some cases assessment instruments or scoring guides may go beyond five pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is,
create one file for Assessment #4 that includes the two-page narrative (items a — d above), the
assessment itself (item e above), the scoring guide (item f above, and the data chart (item g
above). Each attachment should be no larger than 2 mb. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine
files as much as possible.

1. State licensure tests or professional examinations of content knowledge. NAEY C standards
addressed in this entry could include all of the standards. If your state does not require licensure
tests or professional examinations in the content area, data from another assessment must be
presented to document candidate attainment of content knowledge. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 1

See Attachments panel below.

2. Assessment of content knowledge(13) in early childhood education. NAEY C standards




addressed in this entry could include but are not limited to 1, 2, and 4. Examples of assessments

include comprehensive examinations, GPAs or grades), and portfolio tasks(!®. (Answer
Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 2 Assessment 2a - Course Descriptions

See Attachments panel below.

(13) Content knowledge in early childhood professional preparation includes knowledge of child development and
learning (characteristics and influences); family relationships and processes; subject matter knowledge in literacy, mathematics,
science, social studies, the visual and performing arts, and movement/physical education; as well as knowledge about children's
learning and development in these areas.

(14) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades
and describe how they align with the specialty standards.

(15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is
considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a
whole. In this instance, the portfolio would be considered a single assessment. However, in many programs a portfolio is a
collection of candidate work—and the artifacts included

3. Assessment that demonstrates candidates can effectively plan and implement appropriate
teaching and learning experiences. NAEYC standards that could be addressed in this assessment
include but are not limited to Standard 4. Assessments might emphasize features such as (a)
adaptations to individual, developmental, cultural and linguistic differences; (b) knowledgeable and
developmentally appropriate application of subject matter knowledge; (c) use of effective and
appropriate teaching strategies for young children; and (d) attention to effects on children’s
learning. These assessments are often included in a candidate's portfolios or in student teaching
evaluations. (Answer Required)

Provide assessment information as outlined in the directions for Section 1V

Assessment 3

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied
effectively in practice. NAEY C standards that could be addressed in this assessment include all of
the standards. An assessment instrument used in student teaching or an internship should be
submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 4

See Attachments panel below.

5. Assessment that demonstrates candidate effects on student learning. NAEY C standards that
could be addressed in this assessment include but are not limited to 3 and 4. Examples of
assessments include those based on samples of children’s work, portfolio tasks, case studies, follow-



up studies, and employer surveys. They might include follow-up studies of graduates of the ECE
program, as they relate to the NAEYC standards and as they document graduates’ effectiveness in
professional positions where they have an impact on young children's development and learning.
(Answer Required)

Provide assessment information as outlined in the directions for Section 1V

Assessment 5

See Attachments panel below.

6. Additional assessment that addresses NAEYC initial teacher preparation standards. All
NAEYC standards could be addressed by this assessment. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments
might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young
children through case studies or similar projects; (b) understanding of the role of families in young
children's development and learning, and how they support this role as teachers of young children;
and (c) understanding of the early childhood profession and candidates’ future role as advocates
and reflective, continuous learners. (Answer Required)

Provide assessment information as outlined in the directions for Section 1V

Assessment 6

See Attachments panel below.

7. Additional assessment that addresses NAEYC initial teacher preparation standards. All
NAEY C standards could be addressed by this assessment. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments
might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young
children through case studies or similar projects; (b) understanding of the role of families in young
children's development and learning, and how they support this role as teachers of young children;
and (c) understanding of the early childhood profession and candidates’ future role as advocates
and reflective, continuous learners.

Provide assessment information as outlined in the directions for Section 1V

Assessment 7

See Attachments panel below.

8. Additional assessment that addresses NAEYC initial teacher preparation standards. All
NAEY C standards could be addressed by this assessment. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments
might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young
children through case studies or similar projects; (b) understanding of the role of families in young
children’s development and learning, and how they support this role as teachers of young children;
and (c) understanding of the early childhood profession and candidates’ future role as advocates




and reflective, continuous learners.

Provide assessment information as outlined in the directions for Section 1V

Assessment 8

See Attachments panel below.

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

During the academic year, all Newberry College faculty who are responsible for preparing Early
Childhood candidates meet on a regular basis to discuss program assessments and results; course
expectations; and field experiences and internships. Data are analyzed in Teacher Education
Advancement Team meetings, the Teacher Education Committee meetings, and in the Education
Department faculty meetings. At the end of each academic year, the faculty meet to review insights and
suggestions which have emerged during the year and to take a holistic look at program assessment data.
This helps us to better understand candidates’ developing knowledge, skills, and dispositions over the
course of the program and to make any changes that will better support this development.

In addition to the assessment data used for this report, an item analysis of the number of times that
elements of the NAEY C standards were assessed in the data was done. Information from this item
analysis will be referenced throughout the remainder of this report as the Item Analysis Report.

Content Knowledge

Data from this report suggests that all candidates in the Early Childhood Program possess a solid
foundation in content knowledge that directly and positively affects their ability to plan and organize for
instruction. It is interesting to note that on the Item Analysis Report, element 4c, (knowing and
understanding the importance, central concepts, inquiry tools, and structures of content areas or
academic disciplines) is included on numerous assessments. The faculty has plans to discuss whether or
not we place a greater emphasis on this area in the program, resulting in our candidates having a high
level of overall content knowledge.

The data from the PRAXIS 11 exam does suggest that candidates would benefit from a more in-depth
knowledge of young children's characteristics and needs and the multiple influences that can affect
children's development and their ability to learn. Currently, all teacher education majors take EDU 230 -
Human Development and Learning prior to being admitted to the teacher education program. The
faculty will examine this course to determine if an adequate amount of time is being spent on the growth
and development of children from birth to age eight. In addition, we will examine the additional required
coursework for the Early Childhood major to ensure that candidates continue to receive content




knowledge in this area as they progress through the program. It is interesting to note that on the Item
Analysis, NAEYC elements 1a (knowing and understanding young children’s characteristics and needs)
and 1b (knowing and understanding the multiple influences on development and learning) are assessed
fewer times than some of the other elements. The faculty has plans to discuss whether or not this
indicates that we actually do place less emphasis on this area in the program.

In looking at overall course grades for the Early Childhood major, our students have the weakest grades
in SCI 110 Earth Science and MAT 222 Geometry. Students usually take these courses during the
freshman or sophomore year, before admission to the teacher education program. During these courses
candidates begin to experience the rigor of the early childhood curriculum. Often, students do not have
the prior knowledge needed to do as well as expected in these courses. The faculty will examine these
two courses to determine if the freshman year is the right time for them to be taken.

In 2009-2010, teacher education faculty had in depth discussions about the role of content in the teacher
education program. While everyone agreed that the importance of content was given emphasis in the
individual classes, the faculty believed strongly that content was missing as a focus of the conceptual
framework. In the Spring of 2010, faculty revised the conceptual framework to add Content Knowledge
as a Guiding Principle of the Newberry College Conceptual Framework.

Professional & Pedagogical Knowledge, Skill, and Dispositions

One change that has come about as a direct result of reviewing the assessments for this report is in the
area of lesson planning. The faculty has been very pleased with the lesson plan template which was
developed in 2006-2007 and has been continually revised and improved. The lesson plan rubric also
seemed to be serving the program quite well. However, when preparing this report, it quickly became
clear that the holistic rubric we have been using only provided an overall score for the candidate on a
lesson plan and did not provide for any deeper look at candidate proficiency in the elements of lesson
planning. This made it much harder to determine areas of weakness. As a result, the rubric has been
rewritten to be an analytic rubric with the elements linked to NAEY C standards. This new and improved
rubric is included in Assessment #3 of this report and is being used for the first time in the Fall of 2010.
We were able to determine from the original rubric that candidates would benefit from additional
emphasis being placed on procedures, accommodations, and assessment as part of the lesson plan.
Faculty has agreed to spend additional time on these three areas in all courses in which students are
required to write a lesson plan.

In 2008-2009, it was determined that candidates would benefit from learning to write an integrated unit
plan earlier in their coursework. The faculty decided that ECE 438 Methods and Materials for Social
Studies would be an ideal course in which to begin teaching the unit plan. The Unit Work Sample will
soon be a requirement of all veteran teachers in South Carolina as part of the ADEPT Evaluation
System, so this model is used during the Newberry College internship. Data from the Unit Work Sample,
which is required as part of the internship in the senior year, shows that student proficiency on the
assessment improved in 2009-2010. The faculty believes that this improvement is a direct result of
beginning to teach the unit plan in an earlier course.

From the Item Analysis, it is evident that we do not assess the NAEY C elements of professionalism as
frequently as some of the other elements. While our students did well on the assessments which are
aligned to these elements, we believe that we can do more to develop student knowledge in this area.
Each year, a number of students have the opportunity to attend conferences put on by professional
organizations (SCAEYC, SCIRA, SC2). Our goal is to increase student membership and participation in
these professional organizations. Prior to this report, efforts were already underway to achieve this goal.

Student Learning



he data shows that Early Childhood candidates already do well in the area of assessment, but in the fall
f 2009-2010, the faculty determined that in order to meet the increasing demands that are being placed
n classroom teachers regarding testing and accountability, an additional course in assessment would
urther the knowledge of candidates in this area. The faculty engaged in curriculum mapping, reviewed
he data, and made a recommendation to Faculty Council to add an assessment course to the course of
tudy for education majors. This course was approved in the spring of 2010 and beginning with the fall
010 semester, EDU 300 - Assessment for Learning is required of all Early Childhood majors.

Early Childhood candidates who take this course will receive instruction on the goals, benefits, and uses
f assessment. They will learn how to use observation, documentation, and other developmentally
ppropriate assessment tools and approaches. In addition, they will learn how to practice responsible
ssessment and partner with families and other professionals.

s a faculty, we believe that as our country changes, our students will have an even greater need for a
olid background in diversity. After much discussion with the psychology department and the college
dministration, the educational psychology course was moved to the Education Department in 2007-
008. This move allowed the creation of a new course (EDU 232 — Working with Exceptional and
Diverse Learners) which includes study of gender specific education, English as second language issues,
overty issues in education, gifted characteristics, IEP’s, IDEA, major and minor disabilities found in
lassrooms and multiculturalism. Additionally, a new section, accommodations, was added to the lesson
lan template which asks candidates to state exactly how they will differentiate instruction to meet the
iverse needs of students.

he faculty has discussed a desire to prepare our candidates more thoroughly in the area of families and
ommunities (2a, 2b, 2c¢). They have done well on the assignments that are correlated with these
lements, but we feel that they would benefit even more from a specific course pertaining to families and
ommunities. We plan to go through the course approval process to add this course in the 2010-2011
cademic year.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the
standards that were not met in the original submission. Provide new responses to questions and/or
new documents to verify the changes described in this section. Specific instructions for preparing a
Revised Report are available on the NCATE web site at
http://www.ncate.org/institutions/resourcesNewPgm.asp?ch=90

For Response to Conditions Reports: Describe what changes or additions have been made to
address the conditions cited in the original recognition report. Provide new responses to questions
and/or new documents to verify the changes described in this section. Specific instructions for
preparing a Response to Conditions Report are available on the NCATE web site at
http://www.ncate.org/institutions/resourcesNewPgm.asp?ch=90

(Response limited to 24,000 characters.)

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.



